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FOREWORD.

in very recent yéaré, natiqnal priorities have been aimed
toward career education:and.6qcupational development for youth in
‘this nation. Realization has crystallized that the American way of
life is predicéted on the work eth;c. Perpetuation of the deﬁocracy
in which we live- is' contingent upoﬁ each member of society being able
ta make his contribution to a productive generatibn.

The gpal'of efficient manpower tr;ining to meet the supply apd
demands of the labor market is necessary. Another consideration which:
is m;ndatory is the individual, his needs, desires, énd goals——and
his perceptions concerning the world in which he lives and works.
Youth is ﬁhé greatest investment which this nation has. If in the
process of meeting demands of a labor market,jthe needs and interests,
of individual youths are ignoréd, an abused sogiety must suffer the
consequences in alienations, apathies, and ﬁerhaps aggressions. The
more noble goalfis to recognize and acknowledge youth, ﬁis percéived
interests and.&eeds and utilize this knowledge to create and.déveloﬁ
programs which satisfylthe individual and enhance the production 6% an

_upward bound society which encompasses the integrity and honor of work
as well as the dignity of man.

Recognizing that vocational trainiqg'is ;he means to an end,
this inﬁestigétion has been made to assess the effectiveness of voca-
tional training in thé secondary schools\from the perspectivebof'youth.

With these results, there is the hope that youth who are interested in

immediate entry to the world of work may be accorded their niche in
O
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society’ Finally,~£here ié the ogservation that . the young have a ?'
VéSL contribution to make as éhe consumers 6f these educational
programs.

Acknowledgement is made ‘to the countless individuals, some of
"whom cannot be ﬁamed; who contributed to this effort. Inciuded are
the public school personnel who exhibited much enthusiasm for the
AVS programs, who were eager for "their" schools to be included in
this study. Some 700>$tudents who ééovided data were most coopérative.
Their-optimisms and regafd for the programs inlwhich ;hey were parti-
cipating were most refreshiﬁg.

The researcher commends the Departﬁent of Occuﬁational Education
and Technology of the Texas Education Agency for interest in’andtsupport(
of educatioﬁal programs which are relevant for youth. Their éupporﬁ

and cooperation in[this investigation is acknowledged;
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CHAPTER T
VOCATIONAL EDUCATION AND THE STUDENT

Increased numbers of students are.graduaﬁing from secondary
séhqols in Texas each year with plans to go to work if they can
locate a job or an employer who will train them for‘a spec%f;? type

mof task. In some districts of Texas, whgre afeé vocational scﬁools
are in operation, programs have been developed and initia;ed to
meet varying training needs of high school students in preparing
for gainful employment.

.. Various school districts in the state are pfesently being
served by aréa vocational scholls.. Imﬁlemented programs may be
considered sudcegsful, from . the standpoint éf the student, to the
extent that these programs meet their gelf—perceived neéds and
interests. In oth;r words, stﬁden£ perception of_the effectivenéss
of these vocational training programs for gainful employmént is the
key to meaningful education. . : : BT

In the decade just passed, increased attention has been
dirécted toward vocational éducatidn and dev;lopment of programs

to serve existing needs in this area. Investigations which focus

" on the students, their self-perceived needs and interests have



~

been very limited. 1Tn view of the interdependence of students and
program offerings, it is essential that an assessment of the pro-

rams be made in terms of students' interests and needs.
.8 ‘ - :

Statement of the Problem

Are the self—pérceived needs and interests of the students in
the area vocational school program Being met? In seeking a sblution
to this problem, this study (1) investigated the effectiveness of
area vocational scliool brograms as they related to participation
and self-perceived interests‘and needs of the stgdentS-both in
the ‘receiving and sending ;;hools; (25 explored the level of stu—.
dent awareness of the area vocational school program and the op-
ﬁortunities for vocational development which it affords énd (3)
explored counseling and guidance pgocedures used to‘enhaﬁce stu-
dent awareness for vocational deveioﬁment.

Area vocational school program offerings have been baseé‘on
manpower needs within geographical areas. In addition to meeting
these needs, the writer believes that the valﬁes of the prqgrams‘i
are measured by the degree to which they meet vocational self-
perceived needs and goals of students. Heretofore, according to
Venn (1967), man had to work to be able to provide food and
clothing; hawever;~wprk has become a psychological and emotignal
basis for man's role in the society in whichlhe lives. Witﬁout

a work role the individual has a minimal contribution to make to

ERIC

Aruitoxt provided by Eic:



society. He asserts:
Work should no longer be considered as the contribution
of labor to the development of production; rather, work has
become the basis for an individual's place 3w ‘the modern
western world . . . so we arrive at the premise that occupa-
tional education now must become a fundamental part of the
total educational system for every individual (p. 34).
It is apparent that many school systems ‘have :acknowledged the
importance of'being as interested in :every student who Jleaves ‘high

school to enter the world of work as they have ibeen Znterested 3In.

those who go-on to higher level of “formal education;
Importance of the Study

Realization of the inadgquéctestof secondary=<educational
programs In meeting the occupatidnal self-perceived needs of youth:
is quite evident in efforts ﬁédeftoward changes .and new programs:
implemented in recent years. The.:impact of these programs as they'
relate to the interests and perceptions ofistudemmsrhasgnotibeeni
adequately assessed according to the literature. ‘focus ih recent
times perhaps has been directed toward a realistic goal'of meeting
occupational or vocational needs. However, the consumers 6f thesé
educational programs-—parﬁicularly at the secoﬂdary level--have
had little involvement and input in ;he planning. Criteria for
.approval as an area vécational school includes the requirement for
sufficient "numbef of available eligible students who desire, need,
and are able to benefit from the programs . . ." (TEA, 1963).

Unless programs are perceilved as realisticélly meeting the needs
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of students and of value to them in pursuit of their individual
goals, it is not likely that they can be termed successful. Hence,
the area vocaticnal school can only be viewed as another mecha-
nistic assembly line for the production of a labor force to meet
the manpower needs of a status quo society. However, if area voca-
tional schools can offer students meaningful and significant ex-
periences in vocational development, success for these programs is
assured. 1In this atmosphere occupational educationvvia the area
vocational school can achieve the crucial goal of restoring dignity
and integrity to work and to every student in his selection of a
career. Whether the student seeks a degree from a university or
pursues technical or vocational training will have little import.
Every person can hold status as a first class citizen and as a
human being. Simultaneously, the area vocational school can serve
as a vehicle for thé’production of skilled, competent cfaftsmen or
technicians who are capable of entering the world of work and making
a contribution.

Since meaningful programs in the secondary schools and in the
vocational field are, in essence, contingent upon the self-interests,
needs, perceptions, and attitudes of students and since schools
are for students, it is extremely important that these factors be
considered. Without the follow-up information concerning the im-
pact of such vital programs and their effect upon students, con-
structive change (either in the programs themselves or in student

or community attitudes) 1is not possible.



Limitations of the Study

All students of a‘county who are between the ages of 14 and
21 are eligible to take training through an area vocational school
program; but there are certain provisions which must be met. The
area vocational school program, in general, encompasses the last
two years of high school. For this reason, only eleventh and
twelfth grade students have been included in ithis study.

Area vocational schools in school districts which contain
20,000 or more scholastics were eliminated from consideratiou for
the study. This limitation was imposed primarily because findings
from within the urban environment as a result of size and program
offerings would not be generally applicable to the majority of area
vocational schools in the state. A further limitation was that
each area vocational school included in the study have a minimum
of ten students from sending schools enrolled in the program as

indi~ated in a report to the Texas Education Agency, June 1972,
Definitions of Terms

Interest. Generally, interest denotes a desire to know, do,
or take part in. The term, interest, in this study means a feeling
of wrnting to participate, put into words. Thus, throughout this
writing, it denotes a stated feeling of the student.

Participation. Although this term carries the notibn of being

involved in or taking part in, used in this study the term connotes



enrollment. Membership within the area vocational school program

constitutes. participation.

Area vocational school (AVS). Policies that govern the ap-
proval of schools as area vocational schools define an AVS thus:

. . as a minimum must provide a program of vocational
education in five different occupational fields to meet the
varying training needs of high school students in preparing
for gainful employment; make available as needed special pro-
grams of occupational training for potential school dropouts
and other persons having academic or other handicaps prevent-
ing them from succeeding in regular programs of vocational
education; and provide programs for adults as needed to pre-
pare them for cmployment or provide them training or retrain-
ing to increase their knowledge and skills in present employ-
ment (TEA, 1963). '

In this study AVS refers to that phase of the area vocational
school program that is directly related to the secondary school stu-
dent who is presently.enrolled in a public school and is under 21

years of age.

Receivigg,schooi. A receiving school is a publie school that
: has met minimum standards and thus has been designated as an area
_.vocational school.

Sending school. A sending school is a public school that has

a wfitten cont;aét with an area vocationallschool which provides

for tuition-free participation.in.the AVS programs for the eligible
students in the school. It may be a school thét is located in a
county‘in which an area vocational school has' signed an agreement

. to accept students from within the county and is entitled to County-
Availablé Funds on a'continuing basis. A sending school may also

be a school that has enrolled in its regular program, residents of



a county in which an area vocational school is in operation, who
have attained the age of 14 years prior to September 1.

Program effectiveness. 1In general, as used in this study,

the term indicates the degree (as measured on a scale [1-5]) to
which the program, in the perception of the student, satisfies his
vocational needs and interests.

Program effectiveness is evaluated by the following criteria:

1. Student participation in a program that contributes to
his vocational objectives and established a foundation for further
training upon graduation from the Secondary school.

2. Student participation in a program that he believes 1is
adequately preparing him for immediate entry into the world of
work prior to or upon graduation from the secondary school.

3. Expressed intérest by non-participator to enter the pro-
gram because it will adequately prepare him for immediate entry
into the world of work prior to or upon graduation from the sec-
ondary school.

4. Expressed interest by non-participator to enter the pro-
gram to establish a foundation for his vocational objectives in
order that he may continue his training upon graduaFion from the
secondary school.

Student awareness, A generic definition of student awareness

is knowing, realizing, consciousness, Student awareness denotes
the student's having knowledge of, realizing and underctanding the

area vocational school program——its goals and objectives, the



offerings available, and the opportunities for vocational learning
and experiences.

Urban school systems. School systems which enroll 20,000 or

more scholastics are considered "urban" in this study.




CHAPTER II
REVIEW OF RELATED LITERATURE
A Perspective of Vocatioral Education

Ia recent years, according to Venn (1967), there has developed

a recognition that the nation's welfare is fundamentally dependent
|

I
upon learning to work. He makes these statements:

Vocational and technical education have recently assumed a
new importance in this country. The dramatic rise in youth un-
employment and underei.ployment, the shortage of badly needed
personnel in many technical, semi~professional, and skilled
occupations, the retraining and continuing education needs of
workers displaced by automation, and the rising demand for new
educational opportunities both at the secondary and postsec-—
ondary levels have forced a re-examination of this nation's
longstanding neglect for occupational education (1964, p. v).

As a result of strident social problems in areas of employment
a re—-examination of vocational education has occurred and has led
fo passage of the Vocationgl Education Act of 1963 (U.S. Congress,
1963; Lannie, 1971). Many vocational educators (Evans, 1965;
Shilt, 19v4; Hurt, 1965; Kemp, 1965) look upon this legislation as a
Magna Carta in the development of vocational education. Evans, et
al. (1969), quoting from this legislative item, makes this

declaration:

. . . the purpose of the federal grants to the states was
to develop an adequate vocational education system so that per-
sons of all ages in all communities of the state . . . will have
ready access to vocational -training or re-training which is of
high opportunities for gainful employment, and which is suited

to their needs, interests, and ability to benefit from such
training (p. 16).
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With reorientation of yocational education through the Act of 1963
and a reinforcement of thié emphasis in the Vocational Amendments
of 1968 (U.S. Congress, 1968; Evans, et al., 1969), foundations
appear secure for fruitful progress,

Title VIII of the National Defense Education Act (NDEA) pro-
vides for area vocational school programs, and the Vocational Edu-
cation Act of 1963 helps. to solve some of the problems created by
restrictive and obsolete facilities and curriculum. This is ac~
complished by providing federal grants to states for construction
of new facilities and installation of up-dated equipment. A basic
concept involved in fhe establishment of area vocational schools is
that the cost of providing high quality programs to prepare students
for gainful employment can be most easily and efficiently borne if
the programs are organized and qperated to~serve 1érge areas of
the states rather than single localities (Russo, 1966). Arnold
(1960) suggests that "time may well prove that Title VIII of the
NDEA had a greater impact on vocational-technical education than
any other event since the Smith-Hughes Act was passed in 1917" (p. 5).
At the state level, House Bill 490 (Texas State Legislature, 1965),
providing for the support of area vocaticnal technical school pro-
grams, may hold a similar promise.

Vocational éducation appears to have experienced a cyclic re-
1ationship with general education throughout its history. Accord-
ing to Lannie (1971), student apprentices originally were taught

useful employment in addition to civic and moral responsibilities.,
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During the Eighteenth Century the masters realized that they had
minimal time for the teaching of non-vocational matters; conse-
quentlv, students were sen: to evening schools for the three R's.
This was the initial indication of a separation of vocational and
academic instruction in the United States (Fvans, 1971). The
early Nineteenth Century reveals a decline of vocational instruc-
tion, and schools focused their occupational instruction on the
professions. Even at this stage instruction for professional work
was, in general, available only for the upper classes. One of
the very few who challenged this development was Robert D. Owen,
who believed that studies in vocational areas such as agriculture
and trade, should be included in the school curriculum and that
social and economic distinctions within the educational arena
should be eliminated.. He suggested this could be done bv, "com-
bining mechanical ani agricultural with literary and scientific
instruction. By mak ng every scholar a workman and every workman
a scholar [sic]. By associating cultivation and utility, the pro-
ductive arts and the abstract sciences'" (Owen, p. 8). Economic
limitations and opposition arising from the academicians‘made the
inclusion of vocational education in the public schools very dif-
ficult, During-the latter part of the Nineteenth Century Evans
noted that the manual training program was instituted in the sec-

ondary school to revolve the cycle of combining general and voca-

11

tional education. Since manual training did not meet the vocational

training needs of students, a greater thrust for "real," improved



vocational programs ersued. The result was federal and state
legislation which lent support to instruction in limited voca-
tional areas such as homemaking and vocational ‘agriculture. Ac-
cording to Evans (1971) the comprehensive high school concept was
introduced but not implemented fully. As aAconsequence, most high
schools gradually moved toward concerted efforts to serve college-
bound youth exclusively; the vocational enthugiasts lamented the
irrelevance of the general educatién programs. A reciprocal re-
sponse of academicians was denial that vocational education had any
legitimacy in public education, This viewﬁoint has been tenacious
in the minds of educators and laymen alike for a century or longer.
The establishment of the Civilian Conservation Corps and the Na—.
tional Youth Administration vocational schools in the late thirties
reversed this movement and stimulated educators in the development
of vocational programs (Lannie, 1971). Following World War 1I
however, the drift away from vocational education became evident
once again. The Vocational Educatioﬁ Acts of 1963 and 1968 ap-
parently have brought about another change of diregtion.

A careful exaﬁination of the cyclic relationship of vocational
and general education reveals that ;he cycle repeats itself once
every generation. Evans, (1971) reiterates thus:

A cycle can be observed . . . : (1) establishment of a
reasonably comprehensive high school, (2) gradually decreased
emphasis on vocational education, (3) establishment of sep-
arate vocational schools, and (4) the re-establishment of com

prehensive high schools which emphasize vocational educatian
. . . (p. 58).
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Vocational education has an extremely significant contribution
to make to American education (Hzmmonds & Lamar, 1968; Evans, 1971).
Hoyt (1970) contends that it will be extremely difficult to realize
tﬁe full impact of this prégram and its contribution because of
"the bigoted attitudes held by many students, parents, and educators
toward vocational education" (Abstract). He also notes that
although many individuals recognized the value of and need for voca-
tional education, they oppose it for their own children. These
references imply a negative, deprecating attitude of the general
layman and perhaps many professional educators toward vocational
education. It is unfortunate that such developments have occurred
in the country which has revered the work ethic since its beginning.
Although the ﬁeed for well trained technicians and skilled workers
exists, many view occupations which do not require the college
degree as being lesé than desirable and having less status in
society. Lunder & Ringo (1965) and Evans (1971) verbalize the
lowered status of vocational education when they state that stu-
dents of lower academic ability and those from lower class homes
are significantly over-represented in programs of vocational edu-
cation; Rice (1969) indicates that two factors have caused en-
rollﬁents in area vocational school programs to be considerably
below the level expected. One of these is the necessity of con-
vincing superintendents and school board members of the value of
vocational education. The second is the fact that almost fifty

percent of the students, parents, professional educators, and
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school board members have not heard of the area vocational school.
He indicates that perception of the program and information con-
cerning procedures, operation, and success of graduates weigh
heavily on the success of the programs. |

Weagraff, (1972) investigated factors which inhibit vocational
education development in California. Two of the inhibiting factors
identified bear a relationship to this study: (1) inadequate com-
munication and interaction regarding vocational education among
students, parents, vocational educators, legislators, other edu-
cators and lay citizen groups, and (2) the perceived low social
status and prestige associated with vocational education. Other
researchers substantiate the notion of low social status and pres-
tige associated with vocational education, Marrah (1971) describes
concerns of school officials and community leaders regarding the
success of vocational education-in serving students. Of momen-
tous importance is the expressed concern of the vocational education
stigma. In an evaluation of vocational-technical education programs
in Hawaii, Edlin (1966) reports that these programs are viewed by
kgf educational personnel as programs for students who do not plan
to attend college. The overtones of socio—econoﬁic distinction
reverberate.

An interesting thought on social status has been expressed.

Evans (1971) makes these comments:

The fact that students of lower ability and from lower
class homes are significantly over~represented in vocational
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education is not necessarily bad if the choice is made by the
students and not by the school. Tt would be detrimental if
the school, consciously or unconsciously, designed curricula
which promoted segregation by social class (p. 79).

If vocational education 1s to be effective in serving the
needs of youth, Maiden (1972) contends that attitudes about it
must change-—from educatqfs to laymen and, indeed, students.
Anbther suggestion made is that the relationship bet&een a voca-
tion and education be emphasized very early in school life. In
addition, vocational guidéncé should play a greater role than it
aoes at the present time.

~_In a recent survey of school administrators in eight states
regarding significant factors that influence enrollment in area
_vocational schoois, Robertson (1972} indicates‘that\the positive
anq cooperative attitude of aéministrators in the sending schools
was identified as the most significant factor that had a direct
rela;ioﬁship to student participation from those schools. This
:finding underscores the importance of improving communication and
‘the establishment of better rapport between receiving and sending
schdols since these factors have an influence on student partiei-
pation from sending schools.v

Theré are recent indications that attitudes and perceptions

are undergoing favorable change. A number of investigations re-

port positive results from vocational‘studies. Heathman (1972)

concluded that positive attitudes toward vocational education gen-

erally were held by school board members, superintendents, high

15
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school nrincipals, and state officials in New Mexico. Laymen
however, indicated less positiveness than the professional educa-
tors. Moreovet,.in contrasting basic education to vocational‘edu—
“cation, Heathman noted that the negative stereotype freduently‘as—
sociated with vocational education tends to persist; A survey of
29,864 students and 15,463 parents by the Ohio State Department of
Education (1971) reVeaied that both groupe responded ?csitively to
vocational.education and to educational programs that attempt to_aid'
students in preparation for future ehployment and training programs
beyond high school. |
| Another aspect of positiveness is shown in a willingness to
expend nofe and more monies for such education. increasing ex-
penditures for vocational programs to aid the noncoliege—bound youth
was given overwhelming support by teachers and parents (Saris &
Tyler, 1967). Roberts (1971) showed that students as well as
teachers, administratcrs, parents, employers and high echooi érad—
uates feit that students snould receive specific training in ordet“
that they might go to work upon gradnation'from high school. For
almoet every student, college-bound youth included, -there was a
distinct expression of including on—the—jo;‘work experience in an
area of vocational interest. Roberts repotted that respondents in
his study felt that most high school students, prior to graduation
from high school, shquldiacquire an employable skill.
Young (1972) measured and compared the attitudes of profes-

sional personnel in public high schools toward vocational education

[
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in the state of Florida. These schools were served by separate
area vocational-technical. centers. Teachers showed a less favor-

able attitude toward vocational education than administrators and

-5
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counselors. Further, Young found that the subject which teachers
taught was related to the differences in attitudes.

In Oklahoma (échulté, 1972) an attempt was made to determine

the image of vocational education as perceived by the public. Re-

sults of the investigationléhowed that the general public had a
more favorable perception toward vocational education than they did.
toward the other educational programs in operaﬁion. There was |
agreémént that the vocational education program was attaining its
goal of pfoviding training for employméﬁt for students who desire,
indicate a need for, and seek it. |

The promise in vocational education programs is in their préc—
ticality. The emphasis on realistic goals of emﬁloyability and
earning a liviﬁg may revitalize the educational process. Marland
(1971) asserts that lack of interest in school experiences for a
majority of students originates in the fact -that leérning environ;
ments and experiences are not satisfying aﬁdlare not proddctive as
they seek ﬁo satisfy basic needs in preparing for living, He sug-
gests that vocationgl education may hold promise  for glleviating
some of the prbblems in eduéation. He makes £hese assertions:

All public school educétors share the guiit for the gen-

eralized failure of our system of education to equip our
people to get and hold decent jobs . . . .
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Contrary to all logic and all expediency, we continue to
treat vocational training as education's poor cousin. Ve. are
thereby perpetuating the social quarantine it has been in since
the days of the ancient Greeks.

Since U.S. vocational fields were originally definad shortly
) before World War I as agriculture, industry, and homem:iking, we
have too often taught those skills grudgingly--dull conrses in
dull buildings for the benefit of what we all knew wer: young
people somehow preJudged not fit for college--as thougl' college
were something better for everyone . . . (p. 22).
Marland offers alternatives by asking two questidns. Shall sbciety
persevere in traditional practices which obviously are not meeting
the needs of at least half of ‘the youth in this country? Shall
reformation of the entire system of secondary education be under-
taken immediately to make possible a maximum contribution to in-
,dividual and national life?
This Brief overview of vocational education and its status has
been included to provide a foundation and to describe the setting
for the emérgence of the area vocational school which is the tan-

gible evidence of renewed interest in and emphasis ‘on vocational

and career development.
Emergence of the Area Vocational School

With the passage of the chational Educétion Acts of 1963, the
establishment of such institutions as the existiné area vocational
échool beé;me possible. Apparently the inadequ;éies.of traditionally
routiﬁe and prosaic vocational programs werefpealized——at least by
those who make legislation. Evidence of thi; can be found in the

emphasis at the national level on nlanpower training and the provision
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of vast sums of federal funds for their developmeﬁt and support.
Under the provisions of this Act, federal grants are available to
the States for construction of vocational-technical facilities to
cover up to fifty percent of the costs involved. Funds allocated
may be used in accordance with the approved state plan to "maintain,
extend, and improve' existing facilities or to build area vocational
schools. The term "area” significantly refers to schools that pro-
vide training for workers in industries of a defined geographic
area. Having been given impetus through federal legislation, the
area vocational school has been developed to serve all ages in all
comnunicies. It encompasses adult educational training and re-
training as well as secondary programs (White, 1971). White also
indicates that "a prime purpose for initiating an area school or
for affiliating with an established one is to meet the needs of
noncollege-bound students and to help satisfy the manpower needs

of local business and industry" (p. 189).

An area vocational school serves as an extension of the gen-—
eral educational program in a community and therefore cannot exist
as an entity unto itself (White, 1971). According to White, " . .
the area vocational school exists to make the community educational
offeringe more comprehensive in terms of students who have the need,
interests, and ability to pursue education in preparation for gain-
ful employment" (p. 189). However, the success of these programs

is largely dependent upon lccal financial support, general revision



of the curricula, and community interest, understanding and support
of them.

For many years noncollege-bound youths have received less
attention for post-secondary activities than the college-bound
students. However, as federal Ffunds have been made available for
vocational education, various programs have been developed and vo-
cational education is gradually moving upward and away from its
second class status. The writer has visited several area vocational
schools in Texas and has found them to be functional, attractive,
well arranged, and very definitely conducive to productive learning. -
Students, in many cases, have expressed pride in their school.

A major purpose for establishing an area vocational school or
for affiliating with one is to provide an avenue through which the
needs of the noncollege-bound youth may be met. Because husiness
and industry contribute significantly to educational revenue and
because manpower needs are of primary importance, vocational educa-
tion is generally viewed with acceptance by these groups (Saris &
Tyler, 1967; Sghultz, 1972). Because the area vocational school is
a part of the total educational program, its success is directly
related to cooperative efforts among educators and community leaders
throughout the area it serves (Marrah, 1971; Robertson, 1972;
Heathman, 1972). Thesc two groups have the responsibility of pro-
roting the programs, deciding on the curriculum and selecting and

recruiting students. As the schools have emerged, various problems



have accompanied their establishment and development. Among these
are transportation problems which have affected AVS enrollment
(from sending schools), Other problems are preparing students to
make wise decisions in the selection of an area of training or in
the decision to participate in area vocational school programs.,

Prior to establishing two area ocational centers to serve the
youth in four counties in Michigan, a study was conducted by the
Committee of 100 (1966) to determine student interest in this type
of school, general and student population in the areas, manpower
needs and economic and educational resources available to provide
supﬁort'for these programs. Included in the findings was a con-
sensus among the school administrators that vocational education
course offerings in individual high schools, budgets for these
courses, equipment, and facilities were less than adequate. A
recommendation from the investigation was that in-depth studies be
conducted prior to the establishment of curricula offerings in the
area vocational centers. This research suggests that manpower
needs and student interests should play major roles in courses
taught in the center.

Several researchers have engaged in feasibility and needs
studies in preparation for the establishment of area vocational
schools in various states (Haines, 1965; Fisher, 1965; Feringa, 1966;
Frigiola, 1965; Sce:l and Hayes, 1966; Scarnato, 1966; New York
University, 1965; Ottawa Area Intermediate School District, 1966).

Procedures used for these investigations generally were surveys,
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interviews and group meetings with students, parents, business,
industry, labor, school persoﬁnel, high school graduates and high
school drop-outs. In general, a need was established for an area
vocational school which would offer balanced and dive;sified pro-
grams to meet the manpower needs of the area in addition to meeting
student self-perceived needs and interests.

Research does not support the notion that student perceived
interests and needs have been considered to any great extent in the
development of vocationél programs in schools. When student needs
have been considered, the implication has been that a survey of man-
pover neads in a community needed to be conducted. Then, the de-
termination has been made that student self-percieved interest was
sufficignt to justify such a training program as aanpower needs
indicated. This observation coupled with such negative viewpoints'
as several investigators (Lunder & Ringo, 1965: Rice, 1969; Weagraff,
1972; Marrah, 1971; and Edlin, 1966) have reported militate against
rapid and progressive development of vocational education and the
area vocational school.

In Texas the area vocational school programs are designed to
serve manpower needs for all communities in which they are located.
The students' ages must range between 14 and 21 (Texas State Leg-
islature, 1965). Policies state that specific coufse offerings
are based primarily upon the manpower needs and =2mployment oppor-
tunities in the region of the state in which the school -is located

(TEA, 1971, p. 4). The total program of the area vocational school



is directed toward the type of training that leads to employment
and toward the development of a saleable skill.

Development of the area vocational schools in Texas has pro-
gressed under the aegis of an Advisory Council, constituted under
the provisions of federal statutes (U.S. Congress; Vocational Edu-
cation Amendments of 1968) and state statutes, Senate Bill 261,
Acts of the 6lst Legislature (Vernon's Texas Codes Annotated, 1972).

The Advisory Council for Technical-Vocational Education in
Texas (1971) has subscribed to the notion that education is an in-
dividual undertaking that must be personally worthwhile., The
Council recommends a career education system:

. . . that is responsive to the direction of each individ-
ual as a result of the complete exploration and interaction of
the factors of INTERESTS, APTITUDES, ABILITIES, and CIRCUM-
STANCES, to the end that every individual be supported in his
preparation to achieve a challenging and worthwhile goal in
life (p. 4).

The Council indicates that "education managers and planners have
given the majority emphasis to thé 'process of education' with 1lit-
tile emphasis to the 'product of education'' (Texas Advisory
Council, 1971, p. 4). Further, it notes substantial variance in
the quality of educational opportunity in the state ''that results
in less than full development of the individual and his achievement
of personal fulfillment" (p. 4). With the keen insight into and
evaluations of the programs and needs, vocational education in the

state 1s becoming positioned to provide greater impact in the total

educational effort than has been true in the past. One of the 1971
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recommendations of the Advisory Council has pointed to the estab-
lishment of a comprehensive "éupply/demand" job market system, a
manpower system which ". . . effectively and economically utilizes
the training and human resources for the well being of the individ-
ual and the economy of the state'" (p. 4).

The Council considered the vocational offerings within sec-
ondary schools and concluded that comprehensiveness in offerings
was lacking, It made this statement:

Area schools formed under present statuteg have tended to
serve the district in which they are located and in too many
cases do not havs resources to develop comprehensive programs
that are responsive to the needs of the employer and the job
market (Texas Advisory Council, 1971, p. 15).

While the Adviscry Council recognizes and comments on the
needs of the employer and the job market, evidence is lacking that
a primary concern of the Council is that of meeting student, self-
perceived needs and interests. The Council reports that vocational
preograms are well utilized and indicates that there is evidence of
continued increase in participation in these programs in recent
years. Various vocational youth groups in the state have provided
positive and enthusiastic input relative to the programs in which
they were participating. The students have indicated certain dif-
ficulties encountered in attempting to become participants in
vocational pfograms such as, "lack of acceptance by parents, lack

of adequate school counseling with regard to vocational education,

and lack of comprehensiveness in offerings" (Texas Advisory Council,

1971, p. 15).
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In Texas, 97 designated area vocational schools serve school
communities within 63 counties throughout the state (TEA, 1972).
The need for occupational education has been clearly established.
Success in programs which havé been implemented will, te a large
measure, depend upon the degree to which the programs meet the
self-perceived needs and interests of students.

An area vocational school, as a minimum, must provicde a
program of vocational education in five different occupational
fields to meet the varying training needs of high school stu-
dents in preparing for gainful employment; make available as
needed special programs of occupational training fer potential
school dropouts and other persons having academic cr other
handicaps preventing them from succeeding in regular programs
of vocational education (TEA, 1971, p. 1).

Each county of the state has been designated as a county-wide
vocational school district under the provisions of House Bill 490,
(Texas State Legislature, 1965). The State Plan for Vocational
Education (TEA, 1970) and House Bill 490 (Texas State Legislature,
1965) provide that the Texas Education Agency has the responsibility
of designating one or more school districts in a county as an area
vocational school’s). Aligned with the intent of the State Board

of Education,

« + « school districts will be designated as area vocational
schools when applicant districts have met conditions established
in these policies and when it is demonstrated that adequate
provision is made for students who have need for programs of
vocational education in the area vocational school who are res~-
idents of the applicant district and for students from neigh-
boring districts within the county, or where appropriate from
adjoining counties, and that the area vocational school can be
operated economically on a continuing and educationally feasible
basis (TEA, 1971, p. 1).
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The basic criteria used for considering the application of a
public school district seeking approval as an area vocational échool
are varied. They range from a description of the proposed geo-
graphic area to be served to the proposed establishment of a system
of student counseling and guidance, to a demonstration of the man-
-power needs and numbers of students expressly interested in the

program offerings.
Needs and Interests Relating to Vocational Programs

When one contemplates secondary education for the youth in
America, realization must come that the educational process must be
renewed and infused with freshness, vigor, and practicality. If
youth are to be iﬁterested and challenged towérd optimal development,
educational programs must be meaningful to them., Prerequisite to
changing the process of public eaucation is a change in attitude
toward what constitutes quality education. Society at large and
professional educators specifically must recognize that a college
education is not mandatory for first class citizenshiy or community
status, Not all nor even a majority of youth can, need to be, or
want to be professionals, The fact is that public schools musﬁ pre-
pare more of their students to enter the world of work than they
prepare for college. Wrenn(1962) reports that school personnel
perceive their task as preparation of students for college; yet
generally less than half of the students ever apply for admission

to college and considerably fewer than that are admitted.



Understandably, vocational education legislation is pre-
dicated on the need in the employment market; and, consequently,
workers are trained to supply thc market, An underlying query
yet unanswered deals with student, self-perceived interests and
their relationship to program development. Several studies indi-
cate that student vocational interests have been studied; but,

a limited number of these address themselves to student interests
in the planning of curriculum or in the types of programs to be
provided in vocational education. A survey of Colorado. students
(Colorado State Board for Vocational Education, 1967) indicates
that student vocational interests realistically reflect employment
opportunities. For students‘planning further vocational training
after high school, more than twenty five percent perceive a need
for basic skills training in high school.

Evans (1971) suggests that the original and probably the most
widely accepted objective of vocational education is to meet the
manpower needs of a community; bu: he emphasizes that needs of
society as a whole should be considered also. Not all individuals
accept the meeting of manpower needs’aé a desirable objective of
education (Vrenn, 1962), It appears that talents of the individ-
ual should be purposefully developed to avoid the collapse of the
economy as well as to provide each individual with ". . . a sense
of control over his environment and a sense of having markedly

increased individual options" (Evans, 1971, p. 27).
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Because of changing demands of the labor market and changing
vocational interests, the high school curricula can not be expected
to match job opportunities completely. However, Johnson and Johnson
(1972) suggest that school systems give serious attention to re-
lationships between individual course offerings and the occupa-
‘ional world and to whether or not students are satisfied with the
preparation that they receive. Feedback of this kind, they con-
tend, could well be used to devise secondary school's curricula to
meet the needs of its "employment-seeking' graduates. Along this
same notion, Nerden (1965) makes these statements:

High school must provide for wide areas of interest and
great degrees of flexibility if there is to be an articulated
and integrated program of vocational and general education.

Programs no longer need to be restricted to the tradi-
tional, specific, and highly specialized services of vocational
education . . . . The extent to which that flexibility is
realized will determine the level to which programs more ap-
propriate to the needs of young people in the high schools of
the nation will be provided and that, in turn, will largely
determine how well the problems of the econcmy of the nation
will be met (pp. 8-9).

Nerden also suggests that the school curricula which may not in-
terest, motivate, or meet the self-perceived needs of students are
the culprits in encowwraging the potential dropout and malcontent to
leave school early. To be effective, vocational education programs,
he asserts, must capitalize on ". . . the native interests, the ex-
ploration provided, the motivations, inclinations, aptitudes and
wishes of the students' (Nerden 1965, p. 12).

Vocational education has been viewed as a victim of degrada-

tion in its attempt to become an integral part of the total secondary
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school program. Often these courses are taught in basements,
Quonset huts, in buildings away from the school or in a separate
wing. As Nerden (1965) indicates, comprehensiveness is claimed;
but, separateness exists. Having visited area vocational schools,
this writer has observed first hand a type of "separateness' of

the physical facilities for these agencies. Discussion with a vo-
cational director on a previous occasion revealed that there existed
in the thinking of some of the vocational proponents, the "idea that
it is necessary for vocational education to achieve separateness
from the comprehensive educational program in order to unshackle

it from its second-class status. In other words, if vocational
education is to make its full contribution to meeting the needs

and interests of students, it must stand on its own merits. Other-
wise, it is engulfed and denigrated by the pressures of status,
prestige, and traditional stigma.

With the concept of the area vocational schools and the re-
vitalization of programs, the opportunity exists for vocational
education programs to be strengths unto themselves. Vocational
education opportunities are provided for the average student, the
highly gifted academic student as well as the educationally handi-
capped youth. Offérings under these conditions can be provided
for various types of students at their entry level and aligned
with their needs and motivations. Again, as Nerden (1965) in-
dicates, ". . . it is certain that this will demand a departure

from the traditional patterns of education' (p. 14).
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Carr (1971) concludes from his study that consideration should
be given to the needs of people as well as the needs of the labor
market. He also articulates his position concerning the relation-
ship between vocational education and general education by sug-
gesting that vocational education should be an integral part of the
comprehensive educational program. Five years ago Mangum (1968)
emphasized the importance of the Vocational Education Amendments
of 1963 and reported that there seems to have been insensitiveness
on the part of vocational education to changes in the labor market
and the needs of various groups in society.

Similar data is presented by Milliken (1970) who contends that
vocational education programs must be closely related to job per-
formance requiremeﬁts as well as to student needs and Iinterests.
She posits that this relevance could be achieved througﬁ student
evaluation procedures devised by each school and established to pro-
vide feedback on the learning progress of each corsumer of the pro-
gram. In contrast, another writer (Adams, 1970) asserts that ''the
day of having schools reflect the neeﬁs of local areas should be
over . . . . Courses should be along the lines the students decide
‘they want to go, not what jobs are open in the particular area
now" (p. 14).

In a study involving ratings of occupational categories,
Martin (1971) indicates that much too much weight has been given to
manpower demands and other variables in the planning of programs for

vocational education and a minimum amount of consideration given to



the needs and interests of students. Hansen (1969) supports the
conceptual importance oftstudent needs and interests. He suggests
two important criteria to be consideréd in planning for vocational
and technical education proggams: (1) the number of students who
need, want and can realize benefit from the program, and.(2) what
the job opportunities are for the students who complete the program.
He asserts that both should receive equal consideration. Marrah
(1971) gives corroborative evidence that vocational education pro-
grams should be aligned with job needs of industry as well as with
student fulfillment of desires for specific vocations.

The Department of Health, Education, and Welfare has held
several Regional Conferences throughout the nation which included
discussion regarding how career education needs of youth are being
met by schools. There was agreemént at the San Franciécc Con-
ference (U.S. Office of Education, 1971) that a total reassessmeﬁt
of the approach to education is needed and that a new image should
evolve. At the Denver Conference (U.S. Office of Education, 1971f
the consensus was that career educational needs of vouth are not
adequately being met by the educationél system. This is especially
true for those students who chose not to go to college. Edlin
(1966) concurs with the tenor of the two declarations above.

According to Shann (1972) extensive research has been directed
toward questions regarding abilities, interests and values of the

¢cademically oriented student pursuing a profession, but similar
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research is painfully lacking for the vocational student. She
suggests that school counselors cannot effectively use the same
criteria to assist vocational students in vocational decision-making
that have been effective with college-bound youth.

Generally, the literature indicates tnat the majority of stu-
dents in the secondary schools where studies have beei. conducted
feel the néed for and are interested in participating in vocational
education programs. Winefordner (1965) showed that 72.6 percent of
44,429 ctudents from 142 different schools desired vocational edu-
cation at the high school level. In addition 37.5 percent of
these students indicated plans other than college for vocational
training after high school.

In attempting to meet individual needs at the secondary
school level, students enroll in vocational education courses for
various reasons. Jones (1972) investigated underlying reasons for
pursuit of vocational programs. He received these responses from
students: 1like to work with the hands, want a better job after
graduation from high school, interested in the courses, and like to
move around during class time. Another author (Waldorf, 1972) found
outside work experience to be the factor which caused most male
students to become interested in programs at vocational centers.

In this study the majority of students surveyed reported that they
were satisfied with the programs in which they were enrolled. How-

ever, one of the major annoyances associated with student partici-

pation at vocational centers revolves around transportation between
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"feeder" schools and the vocational center.

A few studies alluded to needs and interests of students and
there were several researchers (Amberson, 1969; Lunder & Ringo, 1965;
Tri-County Vocational, Industrial, Technicél Survey, 1964) who
raised relevant questions of the availability of vocational programs
for those students who desire them. By implication, these declara-
tions refer to the lack of efficiency in meeting student,'self-
perceived interests and needs. Amberson (1969) concluded that ap-
propriate vocational education programs were not available to all
high school students who wanted, needed, or dould receive benefit
from enrollment. Within this context he reports that area vocational
schools are not meeting enrollment expectations in enrolling signif-
icant numbers of students from various sized schools.

A survey in New York (Tri-County Vocational, Industrial,
Technical Survey, 1964) in the early developmental period of area
vocational schools involved 498 young employee respondents. Con-
ducted to determine “he needs, organization, and types of programs
to be developed and to assess existing programs, the study indicated
that 80 perceﬁt would be interested in vocational education if it
were available. This distinctly pointed out that even after high
school graduation, individuals who had no vocational direction in
which to move would be strongly in favor of engaging in training
even though they were employed. Lunder and Ringo (1965) indicate
that the area vocational schools are attracting a large number of

" young high school graduates who have not had the privilege of having
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vocational training in high school and who are not being served
by a public college or university.

One of the vocational interests of students which reportedly
has been met has been the interest in offiée work. Kingston (1971)
showed that students were strong supporters of cooperative office
" “education programs as a part of the general area vocational school
program. A genuine interest in it encouraged students to partici-
pate in the program. She also found that many graduates who had
reéeived training in cooperative office education in high school
were highly satisfied with the work in which they were engaged--
office occupations. To bridge the gap between development and
adaptation of educational practice Asbell (1967) reports that
communities haQe provided a flexible educational system in crop-
erative office education to meet the needs of students from various
backgrounds and with varying ability levels. As an example, the
prograﬁ involves the preparationbof individuals for a cluster of
skills as opposed to preparatién for a single skill.

In contrast to numerous indications that primary .focl has been
directed toward meeting labor market needs rather than toward in-
dividual considerations, interests have been included in some
research. The interests of seniors were identified to provide
data upon which to plan and develop programs needed for persons
entering the labor market (Indiana Vocational-Technical College,

1967)., Two factors emerged from this study: (1) student interest

in vocational courses increased during the senior year, and (2)
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that there was a distinct need for earlier and improved guidance
and counseling for the high school sﬁudent.

Specific studies have shown that interests of male and female
students tend to localize in genrral categories. Loveless and
Cannon (1966) indicate that automotive areas are of interest to the
greatest ﬁumber of male students, and tusiness areas interest the
female students who are not going to college. Students expressed
a desire for more classes in these areas at the high school level.

‘Senior girls from six vocational, comprehensive, aﬁd general
academic schools in Michigan, Kéntucky, and Ohio were included in
a study done by Lee (1971). Her findings indicated that girls
from the vocational schools showed more interest in immediate
financial rewards than girls in any other type of schouol. Inter-
estingly, the findings from this study will be used, according to
Lee, to develop a unit of study that will assist girls in preparing
for their probable futures.

Howe and Bgntrock (1966) showed that males were interested in
mechanics, agriculturé, drafting, electronics and welding. Females
indicated interest in secretarial training, cosmetology, and med-
ical occupations. Feedback from dropouts in the study included
suggestions that school Qould improve 1f the curricula were ex-~
panded to inélude vocational-technical education and that there
need be more individual help and better counseling,

Reinforcement for the need of individual, vocational help in

the form of better counseling is indicated in a survey study
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(Jeremias, 1968). Respondents of the survey were student repre-
sentatives from vocational-technical and comprehensive high schools
in the Philadelphia School District. Data revealed that although
graduates of vocational-technical high schcols received more assist-
ance from counselors in obtairing employment upon graduation, vo-
cational counseling in general was deficient due to an unrealistic
counselor-pupil ratio. At a Regional Conference of the Department
of Health, Education, and Welfare (USOE, Seattle, 1971) agreement was
reached on the importance of more attention being focused on careex
needs of all students, not only for those going to college-—and a
greater emphasis on guidance and counseling services to aid stu-
dents. To emphasize the point, Gassert (1972) related that his
study showed high school graduates held a rather unfavorable over-
all impression of guidance and counseling and indicated a need for
increased communication between students ard counselors. The high
school graduates felt that occupational offerings should not be
determined solely on local or state employment demands.

Awareness of vocational offerings and opportunities that are
inherent within the programs is a logical prerequisite to enrcl-
lments that are realistically meeting the needs of stﬁdents. If
students do not know of the programs, they cannot profit from them.
Bottoms and Swain (1967) state that students can take advantage of
vocational education programs only to the extent that the program
opportunities are communicated to them; thus allowing them to be

aware of what is available. Their study was based upon the
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assumption that a lack of communication about vocational education
to high school students and the general public was a probable cause
of less than maximal participation.

Rice (1972) found that one of the major factors contributing
to less than optimal enrollments in area vocational schools. in Texas
is transportation to and from the area vocational school. He also
noted that a very limited number of eligible schools were sending
students to the area school. Hé suggested that perhaps noninvolve-
ment of area personnel in planning and organizing the school may be
a coﬁtributing factbr to the non-participation trend of area stu-
dents in the area vocational schools. Rice made the following
statement:

Most of the superintendents expressed that they would be
obliged to arrange for students to attend the area school if
parents requested this service. However, B0 percent of the
superintendents expressed that parents from their districts
were not interested in students attending the area school
because they were uninformed about...its program (p. 24).

He continued by noting that there was an apparent breakdown in
communications between sending schools and the area vocationul
school. Concern was expressed that superintendents were not con-
vinced of the value of vocational education.

The Board of Cooperative Educational Services (MNew York State.
Education Dept., 1968) conducted a study involving graduates of
two area vocational centers. _Among other findings the study pointed

to the fact that graduates felt that the high school counselor

served them as the most significant source of influence in their
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selection of vocational courses. Data from New York State. Education
Department (1968) concur with findings concerning the counselors
as a significant source of influence.

Tule (1966) surveyed the guidance procedures utilized in the
area vocational schools and utilized his findings to develop a
comprehensive guidance program. He.notes that the orientation of
students is extremely important and asserts that adequate decisions
cannot be made by students who have inaccurate and limited knowl-
edge. The comprehensive guidance program developed by Tule con-
sists of assembly programs, films and slides, newspaper articles,
guided tours, radio and‘télevision programs, special summer coﬁrses,
and school publications.

Bottoms & Swain (1967) reported suggestions from hizh school
counselors regarding ways in which vocational educators and coun-
selors could work together to orient students tolthe area school
program. A series of activities involving principals; teachers,
counselors, and prospective students focused on familiarizing stu-
dents with opportunities present in the area vocational~technical
schools. Inzluded in these activities are programs of student
personnel services such as recruitment, orientation, admissions,
information serivce, and job placement. Theée‘authors found that
inadequate communications from the area schools regarding admissions
was é major cause for the failure of many students to enroll. They

relate, "The streamlining of the admission program would enhance
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the ability of these schools to meet the needs of more individuals"
(p. 269).

Improving communications and understanding between the area
vocational-technical and high school officials and counselors would
assure, according to Bottoms & Swain (1967), the following:

(1) High school students would have more accurate infor-
mation upon which to base their post-high school decisions;

(2) More students, particularly dropouts and noncollege-bound

students, would integrate this information into their voca-
tional decisions; (3) High school officials would reinforce
the idea of respect for and dignity of every individual worker
who is making a positive contribution to our society, partic-
ularly through his job performance (p. 268).

Since 1964 high school counselors in Georgia have been engaged
in activities designed to assist them in greater awareness and
understanding of the &area vocational-technical school programs.
These activities enhance their experiences, utilize materials

-and supply information toward more effectiveness in their work
(Bottoms & Swain, 1967). The effects of improved communication
were noted in a marked increase of .enrollment after one year of
implementation. Growth in enrollment indicated that students
viewed the programs with acceptance and interest. Much of this

 change in the students is attributed to the work of the high
school counselors who have become as enthusiastic and interested
in assisting students with enrollment in the area vocational-
technical schools as they are in enrolling students in other types

of postsecondary programs. When attitudes of the counselors to-

ward vocational education programs are positive and there 1s respect
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for the student's interests and needs, the trusting relationships
necessary between counselor and student is facilitated.
Sudweeks (1972) lends credence to the notion that school coun-

selors can develop greater understanding and concern as well as in-

creased awareness to the fate of the unprepared !..sh school graduate
or the dropout in search of employment. A method of achieving

this goal is by working with the U.S. Employment Service during the
summer. In the summer.of 1970 a few years afﬁer the program of
employing school counselors began, 644 positions were authorized
which included 49 states, the Virgin Islands, the District of
Columbia and Puerto Rico as participants. Federal funds for this
program have been made possible through various agencies, local,
state, and national. Sudweeks (1972) describes the function of the

counselors:

Although used primarily for counseling in the summer youth
program, school counselors have a variety of functions, in-
cluding counseling of adults, employer contacts, job development,
and selection and referral of applicants to jobs or training pro-
grams. Most were happy with these broader experiences; they
enabled them to gain a better knowledge of the world of work
and the community resources available (p. 301).

Participating counselors have stated pointedly that this experience
has caused them to realize the value and need of vocational edu-

cation and vocational counseling in the schools.

Effectiveness of the Area Vocational School Program

Programs are evaluated in a variety of ways according to

selected criteria. Holmes (1972), in evaluating the effectiveness
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of vocational-technical programs in Oklahoma, suggests that present

programs must be '

reevaluated and restructured to provide a
unifying educational experience meeting student needs, interests and
abilities rather than a random assemblage of unrelated and self-
contained courses' (p. 673-A).

Sanders (1967) made a comparison of the cooperétive education
and vocational-technical school programs and found that vocational-
technical programs have greater impact in maintaining student in-
terest and improving attitudes toward school. These programs
emphasized job skills in contrast to cooperative program's focus on
personal and social traits. Transition from school to work was faci-
litated through the cooperative program. Graduates of the coopera-
tive program excelled vocational-technical graduates in desirable
personality traits, work habits, and a higher degree of occupational
competency., Information from this study may hold implications for
restructuring the vocational education programs.

In a NMew Mexico summary report (1970) two major strengths of
the program are noted by the trainees: (1) the high level of in-
terest shown stdents by teachers -and (2) the strngthening of self-
confidence as a result of completion of the program. The finding
of strengthened self-confidence bears out Supe;'s (1969) postulate
of the relationship of self-concept to vocational decision making.
This includes aspects of personality, values, intefests, needs, and
interrelationships in measuring the effectiveness of area vocational

school programs. Related to this is a study by Clemons (1972)
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that reveals differences of perception of the quality and weaknesses
of vocational cooperative edgcation programs among studentsz, teach-
ers, anc¢ businessmen. However, the three groups perceive the
greatest strength as being a major contribution to career prepara-
tion. Other strengths of the progfam noted by Clemons are these:
skill devélopment, achievement of independence, encouragement in
wise money management, and social maturation. Students perceive

the major-weakness as their removal from school activities. How-
ever, they feel tha£ they have received exceptional preparation in
business skills.

From another standpoint the New York State Education Depart-
ment (1968) reports 70 percent of the area vocatioral school grad-
uates in the state have found employment in the trade for which
they have been trained immediately upon graduation from high school.
In contrast, the McCowan and Mongerson (1971) study shows that most
‘graduates do not enter an occupation area in which they are trained
and suggests that_flexible vocational education is more appropriate
than specific traininé. In a preliminary study of area vocational-
technical schools, Shréstha and Robinson (1967) réport that ap-
proximately 60 percent of the graduates are placed in jobs related
to their training. |

Hemler (1972), in ascertéining the effectiveness of the dif-
ferent types of secondary vncational programs, uses area vocational
"school programs, regular high school programs and regular voca-

ticnal school programs tc determine whether there are differences



in the rate of employment and participation in post-secondary edu-
cation among the gréups of student participants in each program.
He makes this report:

Students who participated in a vocational education program
and attained some type of marketable skill not only had a high-~
er success in gaining employment after graduation . . . but had
a higher rate of participation in post-secondary education than
students who participated in just the regular high school pro-.
gram . . . (p. 673-4).

Dealing with concepts perceived to be es#ential for éffective
vocational programs, Wojcik (1971) determined that 68 percent of
the sample of vocational educatprs, administtétors and counselors
felt that broader goncepts_of the aims and goals of vocational
education are required. Responses to a second part of the study
vielded informa;ion regarding a need for vocational personnel to
establish closer working relationships with industry and a need
for changes in the quality of curricula, counselors, and the quality
of vocational students. Suggested here may be an implication that
some personnel feel that students need to be selected for voca-
tional education rather than the reverse process.

Bensman (1970) reports that high scﬁool graduates in general
- feel that vocational training programs have trained them exception;
ally well for full-time job assignments obtgined after graduation.
Further, a major portion of graduates from vocational schools pur-
sue somé type of advanced training after graduatioﬁ. In addition,

Bensman reveals that students percelve guidance services to be less

than adequate. The students express a need for more consideration



O

ERIC

Aruitoxt provided by Eic:

given to training and selection of high school counselors. Cor-
roborating, the excellence in training, Carreras (1972} concludes
that students in area vocational schools have been well prepared
for the world ¢f work. Of the graduates in the sample, 97.5 per-
cent have been successful in securing employment; 51.4 percent are
employed in the same trade or one relaﬁed to. their training. A
significant finding is that 92.6 percent rate the vocational train-

ing they have received as 'good" to "excellent,"

and 98.2 percent
recommend area vocational school programs to other students segging
training.

Related to studenﬁ perception of effectiveness of area voca-

‘is effectiveness of adult vocational pro-

tional school programs
gram offerings. Bowian (1972) reports the improvement and an in-
crease in knowledge of skills by those enrolled in the programs
serves as a basis fer promotibn, better salary, and improved re-

1
lations with employer.

Significapf differences are found by Huckabee (1970} in .per-
ceived importance of curricula objectives betweén state vocational
directors and business leaders. Ihe members of three groups—-
vocational directors, business leaders, and instructors in two-year
management training programs were asked to rate present and future
importance of five bbjectives of the management training prdgrams
dffered in two-year colleges in the nation. °A distinct communica-

tion gap was apparent evidenced by the significant difference of

perception regarding the importance of curricula objectives.
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Although this study relates to college level training, suggestions
made by Huc#abee couid well apply to the secondary level. - She
asserts that the line of communication must be opened, and dialogue
is imperative among the thfee groups to assure that the programs
serve the‘sfudenﬁs' best interests.

The counseling andrguidance aspect of effectiveness deserves
consideration. Bensman (1970) reported inadequate counseling and
guidance services perceived by sfudénts. Perhaps data by Wrenn
(1962) is beneficial in explaining this Perception. Based upén

the Talent Study, he reports this data:

"Counseling for college' in the three to four year senior
high school is extremely high in frequency, twice as frequent
as the next highest item, and 11 times as frequent as "coun-
seling for developing potential." On the other hand, '"coun-
seling for occupations" ranks much lower than other counseling
emphases, in the three to four year senior high school (p. 115).

He indicates that vocational counseling was at the '"bottom of the

totem pole." Apparently counselors are responding partially to

school program needs and also to pafent expectations in the.assign-

ment of their time. In addition, such factors as the complexity

of vocational counseling, the rapidity of change in occupations,
difficulty with locating and securing occupational information, and
the demands made on counselors' time (Wrenn, 1963)’contribufe to a
declining emphasis on vocational counseling. A very siénificant
reason also reportéd by Wrean is the assumption that "'the most
'worthwhile kids' will go to college and so vocational decisions

can be postponed' (Wrenn, 1953, p. 106),
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When educators consider rthe concept of assigned second class
status to those who do not plan to attend college, they need to be
reminded of the statistics on college youth. Little (197!) asserts

that 75-80 percent of American youth are not completing the college

degree. For these youth logid would decree that guldance in se-

lecting a satisfying and appropriate occupation would be a top
priority of counseling. Much available information indicates,
hdwever, that while a change in direction has been made toward
increased occupational counseling and guidance, the outcomes are
somewhat less than optimal.

Literature related to area vocational school program effec;
tiveness is sparse. Particularly is this true in relationship
to area vocational secondary school programs. Perhaps the fact
that empirical studies on effectiveness of area vocational school
programs are difficult to find is strong indicatiocn that such
research is needed. When the factor of students as consumers of
the programs is injected, the situation is intensified. Without
feedback knowledge, the goal of vocational development remains

only a verbalized goal.

ERIC
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CHAPTER I17¥
METHOD OF PROCEDURE
Objectives of the Study

This research proposed to determine empirically (1) stqdent,
perception of program effectiveness of the area vocational schools
in Texas in meeting the students' self-perceived interects and
needs, (2) student awareness of the area vocational school program
offerings and opportunities which are available through these pro-
grams, and (3) guidance and counseling procedures used by schools
to enhance student awareness of vocational program offerings and
opportunities. An assessment of program effectiveness and student
awareness was made. In addition, comparisons of self-perceptions
of the program offerings were made between participators and non-
participators, between sending and receiving school students and
among the combinations of groups. -It also sought to answer the
question~~do girls perceive t' .z existing vocational programs to be
equally as effective for themselves as for boys? The reverse ques-

tion dealing with perception according to sex is also considered.
Development of the Questionnaire

In order to secure data necessary for the completion of this
study, it was necessary to develop an instrument to which subjects

could respond. Considerations made prior to the beginning of the
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instrument develoﬁment involved surveying the literature to glean
data for meeting student self-perceived interests and needs. The
paucity-~in fact, non-existence--of focus on student self-perceived
needs and interests is significant. Surveying the literature, dis-
course with students in vocational school programs, discussion with
vocational education personnel, and firs; hand knowledge and .obser-
vation as a secondary school teacher were utilized as bases for
the construction of the instrument. Criteria used in the develop-
ment were these: simplicity in answering, directness, brevity,
and relevancy. The questionnaire made provision in the first sec-
tion for general information. Three additional sections were
devised-—one relating td”program effectiveness in meeting student
self-perceived interests and needs; a second, to student awareness:
and a third to counszling and guidance techniques used in én-
hancing occupational development. Likert~type scales were used to
assess qualitatively the degree of effectiveness and awareness of
the area vocational school prégram in the perception of the students.
Another aspect of the instrument was the check-list type of question
to determine the extent to which various methods of counseling and
guidance were used. A third kind of question was the dichotomous
type ircluded to ascertain the existence of knowledge related to
the vocational program.

The questionnaire was developed in two forms-—one form for the
participator in the area vocational school program and another form

for those who did not take part in any type of vocational training.
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Efforts were made to make the two forms parallel, (Copies of the
two forms of the Questionnaire~-~AVS Participator Instrument and

AVS Non-Participator Instrument-~-are included in Appendix A).
Field Test of the Instrument

In order to refine the questionnaire for greater clarity, bet~
ter communication, and relevancy, it was subjected to a field test
by a peer group of those for whom it was intended. Two groups of
students, eleventh and twelfth graders, responded to the question-
naire. One of the groups was composed of students who were par-
ticipating in vocational programs--Distributive Education and
Coopearative Homemaking. Thus, the assumption was made that these
youth not only were familiar with a vocational education program,
but they also were potentially able to verbalize interests and
needs of students who were pursuing occupational development. This
group of 20 studeuts responded to the participator form of the
instrument. A second group of 25 juniors and seniors in high school
responded to the non-participator form. These students were not
enrolled in any type of vocational program.

Ihe investigator explained the purpose and intent of the in-
strument and requested that the students read it carefully and
critically. The introductory paragraph which the "perticipating"
students were requested to read prior to makingiresponse follows:

Each student in high school faces a serious task of deciding

what kind of werk he wants to do--what his occupational career
will be. You have made a decision to take training in high
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school to achieve a saleable skill. The vocational programs
which are offered in your high school are effective to the
degree that they help the student to solve his problems of
deciding upon a career and to the degree that offerings in

the area vocational school meet the vocational needs and in-
terests of each student. In addition, the program should pre-
pare students with work skills for which there is a need in
the world of work.

The following items are intended to secure information from
you regarding how you feel about the vocational program in
which you participate. Are the programs meeting your needs
and interests?

The 'non-participating' students' introductory paragraph was the

following:

Each student in high school faces a very serious task of
deciding what kind of work he wants to do--what his occupa-~
tional career will be. Although there is a vocational program
which is available to you-~to train you for going to work im-
mediately after graduation from high school, you have not de~
cided to enter this program. The area vocational school pro-
grams which train students are effective to the degree that
they help students to solve their problems of learning about
work, deciding on a carcer--meeting the vocational needs and
interests of students, Also, the programs should prepare stu-
dents by giving them work skills for which there is a demand
in the world of work.

The following items are intended to secure information from
you regarding how you feel about the preparation, you are
making for the future and abou* the vocational Programs which
are avallable to you if you desire to participate in them.

A concerted effort was made to create a climate for the field
test that would facilitate constructive criticism and discussion
in addition to provoking questions as to meaning and communication.
Students were encouraged to raise any and all questions or make
comment as to the relevéncy of the questionnaire, the language used,
and the style in which it was written, Theylwere queried as to its

length (was it sufficiently brief to obtain a serious, thought ful
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response from students?), the ease with which response was made, and
the facility of understanding.

Explanation was made that student criticisms, comments, and
discussions were sought because they were needed to make the instru-
ment usable, Furthermore, they were told their assistance would
help to assure that déta gathered through use of the questionnaire
was authentic,

Instructions for the field test included a request for assist-
ance in identifying particular words in the instrument that were
not comprehensible, pointing out confusing or ambiguous statements,

and adding to or deleting from the instrument for clarification,

practicality, and efficiency in securing information.

After each student had had an opportunity to respond to the
questionnaire, a period éf interaction ensued. Suggestions made by
students were discussed by the group. The most significant con-
tributions, which the test groups made were the identification of
terms that were not readily understood, Changes were made in the
instrument according to student suggestions.

A brief follow-up meeting with a subgroup of the original 45
students was held to determine the appropriateness of changes in
the iﬁstrument. This greup agfeed that the instrument posed ques-
tions which were direct, clear,.and to the points of student in-

terests, needs, and awareness,
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Selection of Participating Schools

When the instrument was completed and ready for use, the sub-
sequent undertaking was the selection of area vocational schools to
be included in the study. Eight area vocational schools and a min-
imum of one sending school associated with each of these eight were
randomly selected from the total number of schools eligible to par-
ticipate in the study according to the criteria originally délin»
eated. Data from the Texas Education Agency (1972) provided the
basis upon which the decisian regarding the eligibility of area
vocational schools as participants in this study was made. School
systems which included 20,000 or more scholastics and area vocational
schools reporting less than 10 students from sending schools en-
rolled in the program were ineiigible, The restriction on urban
area vocational schools was imposed hecause iindings from within the
urban environment as a result of size, program offerings, and lack
of representativeness are not generally applicable to the majority
of AVSes. The second restriction was én effort to insure a sample
of "urea'" students. This was necessary so that a comparison could
belmade of vocational educational opportunities and benefits for all
youth whom the area vocational school purports to serve. Of the 97 ..
designated and operating area vocational secondary schools in the
state at the time of this inquiry, only 15 met the criteria for the

study. FEight were eliminated because of the limitation relating to

the urban school classification. Seventy-four failed to qualify
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under the second criterion of the studv which required that at
least 10 students enrolled in the arca vecational school programs
would be students from "area" sending schools. The remaining 15
constituted the population from which the student sample was drawn.
Initially, the plan for securing approval for the participation
of each school was to send a letter of request to all superintend-
ents of the systems. The study, at that point, had been endorsed
by Dean Frank W.R. Hubert of the Coilege of Education, Texas A&M
University, and John R, Guemple, Associate Commissioner, Department
of Occupational Education and Technology, Texas Education Agency.
Expediency of time called for a change in procedure. The
investigator personally visited each superintendent of the ran-
doﬁly selected, receiving schools and a major portion of the super-
intendents of sending schools. Telephone contact was made with
those who were not visited personally. The initial visit included
meeting the superintendent, securing permission to include the
school in the study, discussing the study with him and particularly
with the high school principal and/or the director of the area
vocational school, the high school counselor and/or the vocational
counselor. Tﬁere is an interesting note regarding the cooperative-
ness and willingness of school personnel to participate in this
study. No refusals nor :sitancies were exhibited on the part of
any superintendents or other professional personnel or student in-
volved in the study. In fact, there was great interest and encour-

agement expressed by the professional staff of the schools. The
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8 schools which were inifially, randomly selected constituted the

school sample.
Diversity Among Participating Schools

The diversities which are épparent among the 8 sample schools
are analogous to the differences found among communities and stu-
dents in various areas of the state. The scope encompassed by these
schools 1is extensive as one views the vast area within the bound-
aries of the state and the variations in needs and interests which
exist in the various regions,

Geographically, the 8 schools represent much of the state.
Areas represented include the South Plains in the Northwest section
of the state, the Northeast region, Southeast, South-central,
East-central, and North-central areas as well as the Coastal region.
With the exception of the sparsely populated far West Texas, rep-
resentation is widespread.

Data from the Texas Eduéation Agency (1972) show high school
enrollments, in conjunction with the area vocational schools, to
range from 570 students to 3,200. 1In terms of the classification
of schools according to total number of scholastics in the district,
one school has between 1,000-1,499 scholastics. Four are categor-
ized in the 1,500-4,999 group; and three range in the group of
5,000-9,999 scholastics. Note is made of the exclusion of urban

school systems in this study.
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In contrast to the related high school enrollments, student en-
rollments in the areé vocational schools range from 360 to 660, Five
of the area vocational schools enroll between 300-400 students. Nne
has 520 enrolled and two have more than 600. There is no relation-
ship between the size of the community and the size of the AVS.

Another divergence lies in the number of sending schools asso-
clated with a receiving school. For example, 1 area vocational
school is 1 of 2 secondary schools in the county. It has 2 sending
schools in conjunction with it. In another instance, another AVS
serves 5 sending schools located within a short radius of the re-
celving school; and all 5 sending schools have students participa-
tihg in the area vocational school program.

Program offerings vary-—from programs in data processing to
vocational drafting, electrical trades, cooperative vocational
agriculture, vocational office education, and building trades. How-
ever, a survey of the offe;ings shows more similarities than differ-
ences in the area vocational secondary school programs.

Information concerning the diversities is related to substan-
tiate the representativeness of the participating schools. Differ-
ences in the various geographical locations within the state made

wide geographical representation desirable.
Deteymining and S«lecting the Student Sample

The number of students to be included in the sample from each

participating school was determined by taking 10 percent of the
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total enrollment of the area vocational school reported to the
Texas FEducation Agency by June, 1972 (TEA, 1972). Of that total
number one half was drawn from students who participate (partici-
pators) in the area vocational school programs and the other haif
(5 percent non-participators) came from members of the eleventh
and twelfth grades who were not enrolled in an area vocational
schocl program. In detefmining the number of students from sending
schools to be included in the sample, the same procedure was fol-
lowved whenever there were sufficient numbers to make this possible.
The small number of participators from sending schools prevented,
in some instances, matching the "sending participators" with the

"receiving participators."

In such circumstances all students

from sending schools who were enrolled in the area vocational school
were included: this number was matched with non~area vocational
school participators from the sending school. 1In some cases a com~
bination of students from two or more sending schools was necessary
in order to secure the desired number of sending participators.

In preparation for drawing a random sample, a roster of the
receiving school students in the AVS program was utilized for the
participator group. In like manner, rosters of all other juniors
and seniors in the receiving school constituted the pool from which
the non-participator group was randomly selected. The secme pro-
cess was employed for the selection o' participators from sending

schools where numbers were sufficiently large to warrant it,

Otherwise, the total number of participators from sending schools



were included in the participator group. Non-particinators from
sending schools were also randomly selected from eleventh and
twelfth grade student rosters which excluded the sending partici-
pators.

Each name on the rosters was numbered consecutively, and cor-
responding numbers were used in drawing for the determination of

the sample.
A Description of the Subjects

Subjects who composed the sample were 672 eleventh and
twelfth graders. Half of the sample (336 students) were partici-
pators in an area vocational secondary school program, and the re-
maining half were non-participators (336 students).

There we.e 210 males and 126 females in the participators'
groups. Sending school participators numbered 155 while there
were 181 from receiving schools. According to grade classifica-
tion, 173 were high school seniors; juniors made up a group of 163.

Mean age for the total participator group was 17.0 years. It was
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ethnically divided into 262 whites, 35 blacks, 35 Mexican-Americans,

2 Indians, and 2 others.

Another facet of the ﬁarticipator group noted is that approx-
imately 26 percent (86) gave indication that their plans immedi-
ately after graduation fr-m high school weré.to g0 to college.
Almost two~thirds (221) planned to enter the world of work imma-—

diately afier graduation. Further information concerning immediate



plans after high school graduation is presented in Table 1.

A composite of the non-particivators' group contains 181
males and 155 females. According to the school designation, there
were 156 sending and 180 receiving school stﬁdents. By-grade-level,
there were 170 seniors and 166 juniors. Mean age for this group
was 16.7 years. Ethnic groups numbered 285 white, 24 black, 26
Mexican-American, and 1 other. 1In contrast to the participators'
group, 213 of the ncn-participators had planned for college immedi-

ately upon completion of high school while 146 planned to start to

TABLE 1

Student Immediate Plans Following Graduation from High SiFool

Plans Participators Non—Pifgigipators
N 7 NN\ ¢
Go to College 86 26 213 63
Go to Technical School 36 11 20 6
Go to Vocational School 30 9 13 4
Go to Business College 21 6 31 9
Get a Job 221 66 146 43
Get Married 70 21 46 14
Enter the Armed Forces 34 10 12 4
Other 14 4 11 3

Note.—-Tdtal Sample = 672 Subjects (Participators = 336
Nen-Participators = 336)

work soon after graduation. One explanation needs to be made
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concerning the immediate plans check-list. All students had the
option of checking more than one immediate objective. Thus, of the
146 non-participators who plan to start to work, it is possible and
probable, in some instances, that the individual planned to work
and "go to college." The same ascumption might be made for par-

ticipators who plan to go to college.
Administration of the Questionnaire

When the investigator met with the groups of the student sample
at various schools, she explained the reason for the questionnaire--
to find out how students feel about the programs that are available
to them for vocational development and/or programs available in the
area vocational school. A second reason expressed to them was to
determine the degree of awareness which students had of the AVS
program and the methods and practices used in counseling and guid-
ance to enhance the awareness. In order for directions and instruc—
tions for securing the information for the study be standard, the
inétructions were given both orally and in writing (See Appendix B).

No names were used in responding to the instrument, and stu-—
dents were encouraged to be '"completely open and honest'" in their
answers. No time limit was imposed. Since none of the personnel
at the various  schools had a copy of the questionnaire prior to its
administration; there was no opportunity for discussion which might

have influenced the responses.
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Compilation of the DNata

It was necessary that overall program effectiveness for meeting
needs and interests of students in their occupational development be
evaluated. An overall program effectiveness score (PES) was obtained
by summing the values of five items--numbers 7, 8, 9, 11, and 12 from
Part I of the Area Vocational School Participator Instrument. For
those who were non-participators, the PES was determined by taking
the sum of values for items 9 and 10, dividing by two and adding to
this sum the values indicated for items 11, 12, 14, and 15 of Part I
of the Area Vocational School Non-Participator Instrument.

Likewise, a student awareness score (SAS) was derived b+ taking
from Part II of the AVS Participator Instrument the values of items
13, 14, 15, 16; 17, 18, 19; 20, and item 10 from Part I and summing
these for a total score. The SAS for non—narticipators was created
from Part II of the Area Vocational School Non-Participator Instru-
ment. Taking the average of items 18 and 24, adding the values of
items 19, 20, 23, 25, 26, 27, 28 and the value given item 13 from
Part I yielded an overall awareness score.

Through responses made by students to queries in the instrument
énd by compilation of this data, each student determined his own
PES and SAS as they related to the area vocational school program.
Other ihformation which was disclosed through response to the ques-
tionnaire resulted in a tabulation of practices and method% used in

cccupational guidance and counseling. In this manner, the most
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widely used and effective techniques in the perception of the

students were observed.
Statistical Treatment of the Data

Dependent measures in the analyses of variance were program
effectiveness scores (PES) and student awareness scores (SAS). A
modification of a program by Veldman (1967)-—the.AVSCHEFF (Barker,
in press)--was used. The program is a combination of Veldman's
AVAR23 "which provides for unequal éell N in double and triple
classification of analyses of variance" (Barker, 1971, p. 1) and
Scheff€'s method of multiple contrast (Marascuilo, 1971). The com-—
puter routine used the F test to determine significant differences
among the groups, and Scheffé's method pointed out the differences
between specifiéigroups and the extent to which they differ. Sig-
nificant difference was noted at the .05 level of confidence.

To ascertait and make a comparison of the differences among
these variables according to empirical conditions, a triple class-—
ification analysis of variance was employed. The three experimental
variables were arranged in a 2x2x2 factorial design. The first
variable, schooi population, éonsisted of two classifications:
sending‘and receiving. The organismic variable further divided
the students from sending and receiving schools into male and fe~
male groups. A third‘;ériable, participation, was classified into
the levels:"participators' and 'non-participators." 1Initially, fre-

quency distributions were determined; and descriptive statistics,
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t

computed by means of Veldman's (1967) DISTAT computer program.

Information yielded from this procedure adds to the findings.
Summary.of Procedures

Having outlined the objectives of the study, the investigator
p;oceeded in development of the instrument which was used in the
collection of data. Upon compietion of this task, the next step
was to field test the questionnaire and make an evaluation as to
its proficiency in securing the desired data. Results from the
field test were positive; changes were made as suggested by the
students.

A random selection of schools was made, and subsequen£ly the
student subjects for study were aiso randomly selected. The next
tasks were the administration of the questionnaire and the compila-
tion of the data. Finally, the data were analyzed and statistically

treated. The results and discussion of findings follow.
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CHAPTER 1V

PRESENTATION OF THE FINDINGS

Findings are presented in three sections, each of which is

_ directly related to the objectives ol the study. Section one pre-

'
sents results pertaining to student perception of program effective-

ness. Data from a comparison of perceptions between male and female
students, participators and non-participators and students from
sending and receiving schools also are reported. A second section
comprises findings cohcerning student awareness of area vocational
school program offerings and opportunities available through these.
Counseling and guidance procedures perceived by students as being
used to erhance student awareness of AVS programs are reported in
the third section. Information gained from analysis of data sup-
plies illumination to questions inherent in the objectives of the

study.

Program Effectiveness

fverall Scores

Overall program effectiveness scores for each of the students
was computed, and a mean score was determined for the participating
and non-participating students. Based upon a maximum, summed score
of 25, the mean program effectiveness score fdr those students whe

participate in the AVS program is 18.51. Non-participating students
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have a mean program effectiveness score of 15.36 of a possible 25,
Overall program effectiveness scores, as previously mentioned are
composite sums of several items within the questionnaire; each item

rating is based on a 1-5 scale.

Components of Progrsm Effectiveness Score

Component items that are encompassed in the program effective-
ness scores are given in Tables 2 and 3. Shown in the tables are
means, numbers and percentages of student ratings. Observations of
items which are components in both the participator's and non-
participator’'s form of the instrument indicate parallelism in as-
sessment of the educatiunal programs in which students are enrolled
ard which relate to preparation for future veocatlons.

Means for non-participators of the overall PES indicate,
according to a 5 point scale, a medium effectiveness of the program
in which they are involved toward meeting their individual interests
and perceived needs. According to data from the DISTAT computation
(see Table 1); 60.7 percent or 213 plan to attend college upon
graduation from high school. Accordingiy, there appears to be sub-
stantiation that the self-perceived interests and needs of the non-
participating students are not viewed as educational training which
prepares them for entry into the world of work. The findingé in-
dicate less effectiveness in Ehe non-participators' perception
(ﬁ = 15.36) of the program in which they are i~volved. Table 3 makes
explenation of the component jitems which are included in the
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non—participators' form of the instrument for the overall PES.

A cbmparison of means in Tables 2 and 3 of the overalllPES
scores indicates that students who participate in the AVS program
perceive the training which they receive toward occupational devel-
opment as being more effective than do those studenté who are in-
volved in programs other than in the AVS. Further, the range of

the participators’' means is less than that of the non-participators.

Comparison of Program Effectiveness Scores

Mean scores for program etfectiveness are reported in Table &
according to the main effects of the investigation: (1) partici-
pation, (2) type of school in which the students are enrolled, a’d

(3) sex.

TABLE 4

Mean Program Effectiveness Scores by Participation, Type of Sclool,
and Sex

giﬁioif Sex Participators Non-Participators Total
M 18.97 .15.86 17.42

Sending F 18.57 15.41 16.99
Both 18.77 15.63 17.20

M 17.92 14.56 16.24

Receiving F 18.58 15.63 17.11
Both 18.25 15.09 16.67

M 18,45 15.21 16.83

Totals F 18.58 15,52 17.05

Both 18,51 15.36

PE
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The mean perception of program effectiveness for participators
in the AVS program was highestb(18.51). Information from Table 4
also indicates that students from sending schools perceived greater
effectiveness of the progfams-than did those from the receiving
schools. Additionally, the mean program effectiveness score was
higher for girls than for boys.

Table 4 breaks down further the mean scores for the main effect
of pafticipation into student classifications of sending and re-
ceiving schools and male and female. With these divisions, there
are mean PES's for 8 sub-classifications of students. Male par-
ticipators from the sending school record the highest mean while the
male non-participators from the receiving school have the lowest
meaﬁ PES.

Sending males perceive the highest AVS program effectiveness
followed by females from receiving schools. The lowest mean score
when the paréicipation score is disregarded belongs to males from
the receiving school.

Table 5 presents the results of an analysis of variance with-
program effectiveness as the dependent variable. At the .05 level
of significance differe.ces were found in the main effects of par-~
ticipation and type of school in addition to the interaction effect
of type of school by éex. No signiticant sex differences were
observed., Findings substantiate the fact that students who are en-

rolled in an AVS program differ significantly (P=.01) from those who




TABLE 5

Analysis of Variance for Program Effectiveness
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Source df MS F-Ratio
Between Groups 7 241.58
Type of School (A) 1 44,65 4,85%
Participation (B) 1 1569.60 170.48%%
Sex ) 1 7.73 .84
AXB 1 .04 .00
AXC 1 65.75 7. 1lb4%%
BXC 1 1.29 .14
AXBZXC 1 1.9¢9 .22
Within Groups 664 9.21 )
1774
b ‘}:: -“ ' ) ——
Total 671 11.63 T
A p<.05
% p< 01

do not participate in a wvocational program in their perception of

the effectiveness of programs in which they are invelved. Further,

there is a difference in perception of prograﬁ effectiveness at the

.05 level between students from sending schools and those from re—

ceiving schools with sending school students' perceiving greater

effectiveness.

In Zurther examination of mean differences among pairs of

groups, Scheff@'s method of multiple contrasts pointed out that par-

tic.ipation differences existed among each of the 4 groups from
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the receiving schools. Tablé 6 summarizes the significant results
at the .05 level of the Scheffé tesg b& recording the differences
between group pairs, the F-values, and degrees of freedom. Table 7
makes the same summary for the four groups of students from send-

ing schools.

TABLE 6

Summary of ‘Significant Compariscons Between Groups for Program
Effectiveness of Receiving Scheul Students

Groups Diff. F. df
rarticipating Male (17.92) vs. 3.36 8.64%% 7, 664
Non-Particip- *ng Male (14.56) N
Participating Female (18.58) vs. 2.96 5.52%% 7, 664
Non-Participating Female (15.63)
Participating Male (17.92) vs. 2.29 3. 74%% 7, 664
Non-Participating Female (15.63)
Non-Participating Male (14.56) vs. |-4.03 10.89** 7. 664
Participating Female (18.58)
* p «.05
** n .01

In addition to reported findings on program effectiveness ac-
cording to objectives of the study, additional information froém
statistical treatment of the data gives an indication of non-—
participators' perception of the effectiveness of AVS programs,
According to the operationally defined ejffectiveness criteria in
Chapter I, one of the indicators of effectiveness is "expressed
interest by non-participators to enter the program . . ." Two items

(16, 17) in the non-participator's questZonnaire bear upon this



TABLE 7

Summary of Significant Comparisons Between Means for Program
Effectiveness of Groups of Sending School Students

Groups Diff. F : df
Participating Male (18.97) vs. 3.11 7.14%% 7. 664
Non-Participating Male (15.86)
Participating Female (18.57) vs. 3.16 4. 42%% 7, 664
Non-Participating Female (15.41)
Participating Male (18.97) wvs. 3.56 8.54%% 7, 664

Non-Participating Female (15.41)

Hex-Participating Male (15.86) vs. [-2.72 3.45%% 7, 664
Participating Female (18.57)

71

* pg .05
**% pg .01

perception of effectiveness. The question is asked concerning pro-

bability of enrolling in a vocational program, given an opportunity.

Mean score for this response was 2.55 of a maximum of 5 points.

The average score on the five items dealing with program effective~
ness of tl: AVS program for the participator was 3.70. Through a
comparison of the means and based upon the 5 point rating :icale
from very low (1) to Qery high (5), non-participators perceived

the AVS program as between low and medium effectiveness while the

participator perceived it as slightly less than hig!.
Student Awarcness

A derived overall student awareness score (SAS) was computed

for each subject in the sample. The maximum SAS was 33. Two types
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TABLE 8

Trichotomous Assessment of Participating Student Awareness

Yes Mo Don't Know

Avareness Ttem
N A N A N %

13. A major opportunity of AVS pro- 95 281142 427 99 29
gram; to train.stuuants with
problems in academic subjects?

14, Vocational programs meet needs 202 601 75 221 59 18
& interests of most students? :

15. Vocational programs provide 302 90| 10 3| 24 7
student good foundation in
order to take advanced training
upon graduation?

16. Vocational programs help develop | 2G4 88 18 5| 24 7
good citizens, respect for others
& learning to get along with
others?

Note .—Number of Participating Students is 336,

of questions--the "yes'no'don't know" and the rating scale--were
used to assess SAS. Tables 8 and 9 show the numbers of subjects
and percentages of the responses made to the trichotomous type
questions. Subjects. who answered positively or negatively indi-
cated definite knowledge of or definite opinions Sased upon miscca-
ceptions relatii.g to the AVS program, “he '"don't know' responses
indicate uncertaih;y of knowledge. A basic division among subjects
in the sample were those who participate in an AVS program and
those who'do.not.participate in a vocational program.

Findings reveal that 90 percent of the participators were

aware of the opportunity to secure a basic foundation for further
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TABLE 9

Trichotomous Assessment of Non-Participating Student Awareness

Yes No Lon't Know

Awareness Items
N A N 7% N . %

18, A major opportunity of vocational [140 42 140  42) 56 16
24, school: to train students with 187 55| 67 20| 82 25
problems in academic subjects?

19. AVS programs meet needs & inter— 253 751 37 11| 46 14
ests of most students?

20. Vocational programs provide 255 ' 751 16 51 65 20
students good foundations in order
to take more advanced technical
or vocational training upon
graduation?

23. Vocational programs help develop 188 56| 32 9116 35
gecod citizens, respect for others
& learning to get along with
others?

Note.—Number of Non-Participating Students is 2336.

and ﬁore advanced vocational training upon graduation from high
school. Seventy-five percent of the non-participators were aware
of the opnortunity. Awareness of the goal for personal development,
good citizenship, and good human relations was evidenced by 88 per-~
éent of the participators aﬁd 56 percent of the non~participators.
Cf the non-participators; group who were not aware according to the
responses, 10 percent reported a negative response and the other

34 percent did not know whether a purpose of the vocational pro-

gram was personal development.

In response to query about meeting the self-perceived needs

“
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and interests of students, 60 percent of the participators observed
that the programs did meet the goals while 75 percent qf the non-
participators answered in the uffirmative, Twenty-two percent of
the participators believed that the offerings of the vocational
program did not meet the self-perceived interests and needs of the
students and 18 percen* were uncertain about the offeyings.
Information from t.e data revealed that 42 percent of the non-
participators and 28 percent of the participators believed that a
major opportunity of the AVS prograﬁ is to train students who have
problems in academic subjecls. An alditional 29 percent of the par-
ticipators and 16 percent of the non—participétors "did not know"
whether or not this was an opportunity. In summary, only 42 per-

cent of both groups observed that this was not a major opportunity.

Qualitative Ratings of Awareness

Results from Tables 10 znd 1l show the degrees of awareness
which subjects possessed. The tablies give the mean of each item,
number of students who rated the item for each of the five degrees
(1-5) of awareness. Each of the four items encompasses a goal of
AVS programs. The rating which subjecgs assign gives an indication
of their awareness of the program and inherent oppoftunities.

Comparatively, both participators and non—participatorg are in
general awareness to an average deéree of the.counseling énd quid-
ance in the schools which help them to know about AVS program of;

ferings. The mean for participators was 3.51; the mean for
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non—paﬁficipators, 3.42. A direct question, "do you feel that
counseling and guidance have made you aware of AVS program and its
)
opportunities?" was apswered affirmatively by 67 r-rcent of the
non-participators. On the other hand, only 23 percent of the par-
ficipators indicated that the éounseling and guidance program was
the source of their information about: the program in which they
participate.
Results indicate that AVS programs are emphasizing the
personal development aspect of making a good employee and learning
to respect and work with others (X = 4.24), A second chus, ac-

cording to findings among the participators, is the opportunity for

skill development to permit immediatz entry into the world of work.

Comparison of Awareness Scores

An analysis of variance was compuvted for SAS. Findings are
reported in Table 1i2. vSignificance level was set at .05. Two sig-
nificant differences were found--in the main effect of partiéipation
and in the interaction effect of type of school by sex.

Table 13 shows the mean student awareness scores by partici-
pation, and sex. The mean for the participators was 24.81 while
non-participators had a mean of 24.20, indicating a greater aware-
ness for thcse who are involved in the program. Sending students'
mean was 24.36 and receiving students 24.65. Results relating to

available information alout all occupations show that non-partici-

pators have the opinion that more information is available to ..
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! TABLE 12

Analysis of Variance for Student Awareness

Source df MS F-Ratio
Between Groups 7 30.90
Type of School (A) = 1 14.22 . 0.95
Participation (B) 1 58.41 3.89%
Sex c) 1 28.74 1.91
AXB 1 13.29 0.88
AXC 1 97.65 . 6.50%
B XC 1 0.00 0.00
AXBXC 1 4,02 0.27
Within Groups 664
Total 671 15.183
* p<.05
-

greater degree than do the participators. The girls from receiving
schools were more awarelthan the other three groups.

No significant differences were found in awareness between
sending and receiving school students. Neither was there signifi-
cant difference in awarenass betiween boys and girls.

A comparison of group means for the eight groups was ﬁade
using Scheffé's test: No significant differences were found be-
tween any two pairs,

A summary cf the findings of the analysis of variance shows

significant difference in awareness between participators and




non-participators and in the interaction effect of type of school

by sex.
TABLE 13
Mean Student Awareness Scores by Participation, Type of School,
and Se'.
Type of Sex Participators Non-Partici 1
School C P on~Partlicipators Tota
M 24.62 24,45 24 .54
Sending F 24.40 23.94 24.17
Both 24.51 24.20 24.36
M 24,58 23.51 24.05
Receiving F 25.62 24,90 25.26
Both 25,10 24,21 24,65
M . 24,60 23.98 24,29
Totals F 25.01 24.42 24,72
Both. 24,81 . 24.20

Counseling and Guidance Procedures Which Enhance
the Awarene.ss of AVS Program Offerings
Techniques and procedures ui.cluding those used in cournseling
and guidance by schools towenhance awarenesé of AVS program offer-
ings and opportunities were explored. Information was gathered
regérding the methods used for publicizing or waking students aware
of vocational programs,‘offerings and opportunities. Table 14 ex-
" hibits a listing of the methods. If cther techniques are utilized,
they are not sufficieﬁtly noted by students to be listed.
According to the data, the assembly program is the leading

method for publicizing and enhuancing awareness. Both subgroups
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of the sample--participators ani non-participators--list it as

r= -

-first among techniques. Fifty-five percent of the non-participators

and 61 percent of the participators listed the assembly program
first. A total average within the sample was 58.5 percent. Out of
the first five techniques which are reported, four of these are
common to both subg, vups. That is, the total sample reported the
firet five as including orientation programs such s class meetings,
homeroom'programs, and owner special orientatior;; printed materi-
als, and speakers—-who were expert in their field. While the
ranking for the #vo groups differed, the wnost commonly used tech-
niques were :.ne same. A majority of ;he participators (51 percent)
reported orientation programs as the second most commonly used
method, and 42 percent of the non-participators stated that printed
materials were the second most commonly used technique for publi-

clzing AVS program offerings. Another widely used method reported

by participators was slides, filmstrips, and other visual aids to

.provide information. Fifty percent of the participators reported

this use, and the procedure ranked third within the group. Non-
participators ranked it sixth. Group guidance as 3 technique was
ranked eighth by the non-participators, and ninth by participators
according to use.

A summary of the sources from wnich students received infor-
mation concerning the vocational programs is shown in Table 15.
Again, the two subgroups were in agreement in reportingvsources

on five of the first six sources. Both groups reported the first
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source of information as students who are or were previously in
the programs. Sixty-six percent of the participators and 65 per-
cent of the non-participators (for an avérage percent of the total
sample of 65.5 percent) named students as the primary source. Half
of the total group (49 percent participators and 51 percent non-
participators) reported the second source as the counselor who
informed either in am indiwidual conference or in a group meeting.
The third rost widely recognized soﬁrce of information about voca-
tional programs, according to the subjects who are themselves the
consumers, is the vocational teacher or staff of the vocational
programs (45 percent of the participators and 35 percent of the
non-patrticipators listed this as the third source). Data show
that two other of the first six sources for both groups are rel-
atives or out-of-school friends and special programs.

A small percertage of the participators (4 percent) repcrted
that they "didn't know much about the program, the school placed
me in it." Another 8 percent of the sample (non-participators) in-
dicated that they did not know much abnut the AVS program, and an
additional 4 percent iwvlicated that they did not know an AVS program
was available:. A total of 16 percent did not ¥now much about the
program.

A comparison of most w.dely used procedures or techniques
with the most widely recognized source of information gbout AVS
for the students implies some discepancy. While assembly ﬁrograms

were listedgas first in the techniques used, special programs
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(perhaps this includes assembly programs) was liscted as fifth as

a source recognized by the students in the total sample. The
second method was orientation programs such as class meetings and
homeroom programs while the second source was listed as the
counselor--either in a group meeting or indivi:*11al conference.
Other information indicates that only 45 percent of the partici-
pators had had an individual conference wit:. their counselor. The
assumption can be made that group meetings were utilized to make
students aware of the AVS programs. An interesting note which
should be made from the information gathered from students is that
23 percent of the 43 percent whe had had individﬁal conferences had
initiated the confereace by making an appointment. An assumption
is that the other 20 percent were counselor initiated. Fifty-
seven percent of the éarticipators had had no conference with their
counselors.

A second comparison iandicates that wnile the procedures, in
general, deal with group and impersonal presentations to enhance
awareness, the sources, in general. relate to individuals who have
been of assistance in enhancing awareness of the students o% AVS
érograms and offerings. As the findings point out, sources are in
descerding order according to percentages, peers within the
student group, counselor, vocational teacher or other vocational
staff, and relatives or out-~of-school friends. ‘'fethods are, in
the same descending order, assembly programs, printed wmaterial,

expert speakers, orientation prpgrams, slides aind other visual aids.

»
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A final observation taken frim the findings is that 28 per--t.
of the participators reported that teachers, counselors, or other
school personnel recommend stu:lents who have problems in academic
subjects for a vocational program. As previously reported, 28 per-
cent of the participators and 42 percent of the non-particinators
believed that one of the purposes of the AVS programs was t¢ «~:o%z

those who have trouble in academic subjects. This finding lei 1s

credence to the negative connotation of v::ational programs which

students report.



CHAPTER V
DISCUSSION AND CONCLUSIONS
Overview

Data from the s:udy, in general, delineate a more favorable
image of the area vocational secondary school than has been pre-
sented ot vocational education programs in the past (Hoyt, 1970;
Maiden, 1972; Weagraff, 1972). Reports by these and other writers
(Marrah, 1971; Evans, 1971; Lunder & Ringo, 1965) have stated a

generally negative attitude and low social status associated with
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vocational, programs. Findings from this study suggest that a majer

goal of vocational education, the training of students who have dif-
ficulty in academic subjects, still persists among those who par-
ticipate in the AVS programs as well as the non-participators. On
the other hand, participators in the AVS prog:ams perceive greater
effectiveness in th2 training programs for occupational development
in which they are eninlled than non-participators perceive in the
programs in which they are involved. Apparently, students who are
non-participators in the AVS program fail to see the educational
programs in wihich they are engaged or "going tc college' as prep-
aration for future occu—ational enceavors. An assumption may be
that many non-participating students perceive ''going to college"

as an end per se rather than a means to an end. Since there is
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no sense of urgei.cy in their occupational prepar: ion, non-
Narticipators perceive the AVS program as having from low to medium
effectiveness. AVS programs for the participators are perceived as

just less than highly effective.

Program Effectiveness

As scrutiny is directed toward effectiveness of the area .
vocational school, one must include all pertinént information to
arrive at logical conclusions. If a criterion of effectiveness is
participation in or desire to particirate in the AVS programs, at-
tention must be givén to these overall statistics. Of 97 desig-
nated area vccational secondary s<hools, 8 were ineligible for the
study because of the urban school I!mitation. Seventy-four of the
temaining 89 failed to qualify because there was not a mi.iimum of
10 students from sending sciicols enrolled in AVS programs. These
facts constitute a basis for questioning the term, area vocational
school as well as effecfiveness of program for sending school stu;
dents. Support is evident in these TEA statistics for findings of
Weagraff (1972) and Robertson (1972) both of whom indicate that a
very significant factor in student participation from sending
schools is interaction and rapport betwveen sending and receiving
schools. The statisties also relate to and support the work by
Rice (1972) who nas found less thanr optimal ‘enrollments in the area
vocational schools of Texas. He also has found one of the major

causes contributing te lack of participation by those outside the
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re.  ug .school is iransportatio~.. The finding, that non-
part: - =ting students expressed low to average interest in enter-
ing JS program, suggests generally that students do not per-

ceive an unmet need for or interest in vocational education programs.

This contrasts somewhat with Amberson's (1969) conclusion that
vocétional educatio. programs‘are not available to all students who
want or could profit from the programs. An alternative explana-
tion may be that non-participating students do not realize the
inmplications or opportunitiec of vocational programs as they are
st;uctured in the area vucetional schools.

A compgrison of effectiveness of AVS programs for the sending
and receiving school students indicates that those students from
sending schools perceive significantly greater effectiveness than:
students who are within the receiving school. One might account
for this finding by consideration of the fact that sending school
students generally come from smaller school districts which have
fewer curricula offerings; and opportunities for occupational de;
velopment are less than in the larger’receiving schools. In this
circumstance, comparative perception of the efficiency in meeting
student needs might be rignificantly greater than for students who
attend the receiving school and accept the cxpanded facilities and
programs routinely.

Girls perceive greater effectivenéss of the AVS programs than
do boys. A survey of the programs suggest that offerings for boys

are more numerous and varied than are those for girls. The fact
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that there are tewer AVS programs for girls than for boys could
result in a greater apprecration of opportunities by girls. 1If
girls perceive the offerings as real opportunities, it is possible
that effectiveness would be perceived as greater.

High effectiveness perceived by the participators is supported
by Bensman's (1970) study which reported high school graduates felt
that vocational training prepared them well for full-time job as-
signments. Further support is given by Hemler (1972) who ascer-
tained effectiveness of different vocational programs by concluding
that students who attained a marketable skill had higher success in

gaining employment after graduation.

Student Awareness

Although student awareness was significantly greater for
participatof@ than non-participators, findings indicate that high
awareness, both qualitatively and quan*itacively of the programs
end offerings, exists for the total sample. Comparison of the two
g roups gives evidence that non-participators were not aware of the
*pader goals and developments of tﬁe AVS such as citizenship
d¢velopment and good human relations--respect for and getting along
with others. The finding of awareness by both groups is partially
;. contradiction to findings of Rice (1969), who reported that ap-
proximately half of the students. parents, and lay citizens were
not aware of the existence of vocational programs. A time span of

three years in the developmental process of vocational education
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in Texas could account for the differences in findings. No dif-
ferences were found hetween sending and receiving scnool students
in awareness, suggesting that other reasons may exist to hinder
participation of sending school students in the area vocational
programs. [nformation gained in dialogue with AVS personnel sug-
gests one possible reason. Interest in programs by students in
the receiving schools is greater than the space available within
the programs., Because of lack of space, sending school students
are afforded the opportunity to participate after provision has

been made for receiving school students,

Counéeling and Guidance Procedures

Results from the investigation show that students believed
counseling and guidance programs were slightly above average in
enhancing awareness of the AVS programs. Some dichotomy was
evidenced in the responses concerning the function of counseling
and guidance programs. While 67 percent_of the non-participators
felt that counseling and guidance procedures had made them aware of
offerings, only 23 percent of the participators indicated counseling
and gdidancé as their source of information about the program. 1In
addition, the leading iechnique for communicating to students about
the program was assembly programs. Students ranked "counselor" as
source of information second to peer group as an information source.
Findings are in contrast to Bensman (1970) who found that students

perceived counseling and guidance as inadequate. Results also

ERIC
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contrast with the New fofk State Education Department (1968} which
.found the high school counselor as the most significant source in
sélection of vocational coﬁrses. Findings within the scope of the
study suggest that counseling and guidance:performed in relationl
to AVS progfams may serve students' occupational ingerests and needs

" more effectively than in the past.
Summary

Findings from this study are itemized according to the depend-
ent variables of program effectiveness and student awareness. In
addition counseling and guidance ﬁrocedures utilized to enhance

student awareness are summarized.

Program Lffectiveness

1. The type of ?chool frow‘which the students came méde a
sigﬁificant'difference at the .65 level in tﬁgif perception of AVS
program effectiveness. ‘ |

2. Significant differences at the .05 level in perception
of program effectiveness was demonstrated according to the factor
of participation in the AVS program.

-~ 3. No overzall sex différencesliﬁ pefception of program
.effectivgness was shown. |

4. A significant interaction effect for type of school by

sex was found at the .01 level in perception of program effective-
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Student Awareness

2

.
7

1. Participation in AVS programs yielded a significant dif—
ference at the .05 1evei of overall student awareness of'pro—
gram offerings.

2. A significant interaction effect fbr type of school by
sex was found at ﬁhe .01 lével for étudent‘awareness of offer-

ings and opportunities.

Counseling and Guidance Procedures

1. The leading techniques for publicizing and énhancing.
éwa;eness are (a) the éssembly program, follawed by (b} orientation
programs such as élaSs4meetings, home room progr;ms, and other.
‘'special orientatioﬁs; (e¢) print%d materials, (d) expert speakers,
and (e) filmsﬁrips aﬁd other visual aids.

2. Primary soﬁrce of informatioﬁ‘about AVS programs is (a)
-students who are or were previously in the program, follbwed.by
(b) counselor through individual or ‘group coﬁferences, {c) wvoca-
tional teécﬁer and personnel'of AVS, (d) relatives and out-of-school
friends; and (e) special prpgfams.

3. Consistency amonglétudents in reporting.techniqueé uséd

to enhance awareness and primary sources of information about the

AVS programs was demonstrated.

1l
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Conclusions and Implications

A purpose of this study was to investigate ;he éffectiveﬁess
of area vdcafional secondary schools as it relafes to participation,
type 6f school; and sex. Findings support the éonclusion ﬁhat AVS:
programs-are'highly effective in meeting the self-perceived ﬂeeds'-
and interests of,tﬁose students who participate in them, Effec-
tivepess for nonjparticipators of AVS programs is below average,
According to stated criteria for the non-participator--that of"
participation or ingerest'in partitipation——this assessment is
inevitaBle. In general, non—participatqrs did not perceive a need —
to become iﬁvolved'in any AVS program, nor did they .indicate inteféét
in participation. In other words, students who are not involved in
the vocational program within the secondary school do not manifest
participatory interest in this type”of occupational development;

nor do they perceive the program as effective for those who are AVS.‘
participators...In this contexﬁ the question of im;ge and status of
the AVS program is raised. Based upon the results of the.gtudy, one
may conclude that.the AVS image reflegted through student perception
lacks -the necessary status and prestige which it neeas to produce_
maximal benefité to the occupétional develbpﬁent of students,

Although the perception of the value and worth of vocational education

has been enhanced in very recent years, it would appear that a need 4 ‘%

CERN

yet exists for.a concerted effort to delineate and emphasize the

real values of such a program. Eradication of the astigmatic image
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of vocational training must be achieved. Until society and students
perceive occupational training at the secondary school level as equally
desirable and beneficial as a collgge.education, efforts toward occu-
pational and career development will be irrevocably impaired. The need
then is not for increased effectiveness but for a change in the image

of vocational training at the_secondary education level in addition to a
change in attitudes toward work which will enhance the dignity and integ-
rity of all occupations. With these conclusions the first objective of
the study has teen met.

A second objective was to assess student awareness of vocational
programs. Results of the study lend support to tﬁe conclusion that
overall awareness of AVS programs (according to tne 5 point scale) is high.
This awareness extends to both participating and ron-participating stu-
dents in the AVS programs, An observation may b. made concerning the
depth.of awareness. Students who are not involved in the AVS program
apparently do not have the understanding of opportunities available
within the curricula. Evidence suggests that while there 1is awareness
of the existence of these programs, little articulation can be made con-
cerning the awareness of specifics within the program.

" Conclusions concerning exploration of the counseling and guidance
procedures and techniques are based on findings. These findings indicate
that techniques and procedures used to.enhance awareness of the AVS
program are perceived consistently by both students who pafticipate.in
the program and those who do not participate in a vocational program.

Consideration of the various techniques and guidance procedures
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used (i.e. assembly programs and special programs) leads to a conclusion
that responsibility for the development‘of awareness 1s shared by all
personnel and miy not generally be counseling and guidance directed.
If these procedures are implemented by counseiing and guidance personnel,
criteria for counseling effectiveness (i.e. a personal approach and an
informal rapport) have beén ignored. Accordingly, a re-evaluaticn of
procedures and techniques which increase student awareness would focus
on the personal and informal rathei than impersonal and formal procedures
and techniques. Scurces of information listed by students indicate that
awareness was enhanced *“hrough individuals within the school setting and
not through formal meetings and material's. Personal contacts and the
informal approach were reportad as important in developing awareness.
Re-alignment to emphasize a team approach for personal, informal inter-
action logically would incvease and deepen awareness of occupational
development.

A number of im%lications may be drawn from the findings of this
study. First, note should be made that of the 97 deéignated and operating
area vocational secondary schools in Texas during 1972-73, only 15 or approx-
imately 15% of these had 10 or more students enrolled in AVS programs from
éending schools. A quesiion must be raised: Are AVS programs, in reaiity,
serving the objectives of the State Plan for Vocational Education and meeting
the needs of all students within the county-wide vocational districts created

by H.B. 490? 1In other words, if the program is designed and operated




primarily for students in the receiving or local school, then the term,
"area', used to designate the vocational schools is a misnomer. These
schools, can and should offer equal opporcunity to each student within
the vocational school district, regardless of his scholastic residence.
Another implication may be found in a consistent response of
students concerning the value of vocational training in keeping poten-
tial drop-outs in school. Perception of the student sample indicated
that AVS programs were a very strong, positive force in helping youth
stay in school. Interrelated with the problem of drop-outs and the
constructive contribution which vocational training makes to drop-out
reduction is the focus and emphasis of area vocational school programs.
Articulated in another way, the question may be posed: at what point or
level should AVS programs be made available to individuals? If the
literature is an indication, the trend has been to place emphasis and
great financial support at the post-secondary level toward training of
individuals who failed during their earlier school years to develop
sufficiently to cope with the world of work. Logic mandates that in

the future, increased benefits to the-individual and to society can
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accrue through increased emphasis and focus being placed at the secondary

school level. Additibnally, expanded programs of exploration, guidance
and counseling at pre-secondary levels could provide necessary prepara-
‘tion for such training.

Again the concept of meeting the needs of all youth within the
~county-wide vocational school district is noted. The implication from

this investigation is that youth whose scholastic residence is outside
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the local school district in which the area vocatisnal school is located
are not receiving optimum benvf&ts of the program. Information from

the study suggests that these youth, if they can get into the program

at all, often have to select a program which/"has space available.”

This ecircumstance mlilitates against the individual's interests being
served.

If the area vocational schdol programs are to be maximal in
reducing onp—out rates and offering optimum opportunity to the non-
college bound student, steps must be taken to legitimize vocational ;
training as a desirable alternative in educational programs. In addition,
programs must be enlarged and expanded "to provide space" in all pro-
grams for all individuals within the county-wide vocational séhool
district.

In yet another facet, those students who are non-participators
in the AVS programs, apparently do not perceive "going to college' as
having any relationship to occupational or vocational development.
According to data gathered, these youth regard college as an end in

-itself, rather than a mean to an end. 1If soéiety truly inculcates
within all youth thé ideal of respect for and dignity of work, then
the goal ofipreparing students for an occupation will be attainable

regardless of the directions taken in" educational endeavors.

Recommendations

After consideration has been given to results of the study,
trends that were suggested from the data and perceptions which were

Celineated, the researcher makes the following recommendations:
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1. That more research be conducted which bears upon
the lack of participation in AVS programs, particularly as
it relates to students in sending schools.

2. That consideration and study be made of the practi-
cability and feasibility of reorganization and consolidation of
administrative units of schools based upon the County-Wide
Vocational School Districts, as provided in H.B. 490.

3. That experimental programs or methods to alter the
status and image of the vocational training programs in secondary
schools be initiated within the communities and schools.

4. That in-service and pre-service education for all
educators be implemented which includes experiences contributing
to the development of positive attitudes toward vocational
training as a desirable alternative to college education.
| -5. That informative public relations efforts be implemented
toward creating the attitudes within each school and community
that all work is honorable and each student has a right to
respect and integrity regardless of his occupational interests
and aspirations,.

6. That further study should be made of the financial
responsibilities and obligations involved in the dgvelopment and
maintenance of area vocational scheols; and plans develoved to
apportion that responsibility equally among communities whose
children receive the benefits. Care should be taken to ascertain

that all youth within a distriet have equal access to AVS programs.
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7. That equality of opportunity be assured for the sending
school students by the guarantee of a percentage of "available

spaces"

within each AVS program., The percentage guaranteed should
be commensurate with the financial responsibility assumed by the
districts.

8. ' That further study be conducted into ways that local
school districts' tax monies may be pooléd and expended to achie-e
optimum development of AVS programs, regardless of the lezation of
che area vocational school within the county-wide ; cational school
district.

9. That needs of all the vocatic:al school district youth
should be assessed rather than only the local (receiving) school
youth, in order that student interests and needs are incorporated
into'program planning,.

10. That a widely representative group of lay leaders, school
personnel, and students from each of the school districts which are
served be formed to participate in the planning and operation of
area vocational schools. This group should be utilized in needs
assessment, planning and development of the AVS program, and imple-
mentation of the program. The purpose of community and school

involvement 1is to increase understanding and appreciation of

vocational education and to develop wide interest in such programs.
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